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ABSTRACT 
This study investigates a slice of our daily life which we call “the organic trend”.The quest 
lead us through a philosophical perspective into the educational field where we looked into 
learning methods and creativity. We are going to observe, analyse and interpret the 
methods and theories of Waldorf and Montessori schools, and look at how these schools 
can be seen as organic educations. Within the matter of education, this report will also 
present a discussion of parent choices and support of an organic education and lifestyle, 
and what this may mean for children later in life. 
 
PROBLEM FORMULATION 
What can be coined as “an organic teaching trend” that could achieve the “right growth” of 
the student? How can we describe it?  
Where do our chosen progressive institutions differ from each other and the classical ones 
that we individually experienced? 
 
INTRODUCTION 
Reading the projectʼs title, most readers, end up around the same diffuse area, where the 
construction is being related to food processes, and food related issues. On top of that the 
second part of the title, “trends”, provides the reader with the reassurance that he/she, is 
on the right thought path, and the understanding of the title and concept couldn't be 
clearer. A food/ product related issue, that has become popular/ fashionable, thus 
elevating it to the rank of a “trend”.  
Well, we want to stress, from the very beginning that, this quick conclusion, is not 
representative for our intentions nor for the theme of study. Indeed we need to 
acknowledge the obvious, which departs from reading our title. There are many studies, 
books, sciences that are preoccupied with the study of such food related issues: How is it 
produced, where is it produced, what impact it has on the environment and on the 
consumer, how is it packaged, stored, transported and so on… .  
Our definition of the “organic”, should incorporate more. More than food and alimentation 
related issues. Yes, it does have other names, like: sustainable, green, ecological, etc… 
,but we decided that the word organic, somehow, embodied and represented all these 
other concepts, and possibly even more. Our goal, by the end of the paper, is to try and 
make us of our concept of the “organic” in a different way.   
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It departed from our individual experiences and observation of the environment we live and 
lived in until now. We believe that itʼs not enough to support, promote and eat organic food. 
The whole social structure needs the shift to something else, something more “organic”. 
Thus the association with the word “trend”. In doing so, we aimed to open to a whole range 
of known and unknown fields, where the organic trend concept could be implemented.  
In the quest for an alternative understanding of the concept of organic trends, we 
discovered Arne Næssʼs work, which was exactly what we weʼre looking for. His 
understanding and vision within his ecosophy incorporated exactly what we were trying to 
define: “By an ecosophy I mean a philosophy of ecological harmony or equilibrium. A 
philosophy as a kind of sofia (or) wisdom, is openly normative, it contains both norms, 
rules, postulates, value priority announcements and hypotheses concerning the state of 
affairs in our universe. Wisdom is policy wisdom, prescription, not only scientific 
description and prediction. The details of an ecosophy will show many variations due to 
significant differences concerning not only the ʻfactsʼ of pollution, resources, population, 
etc. but also value priorities.”1 (see A. Drengson & Y. Inoue 1995, p8) 
Going through some of Næssʼs work we realized that what we weʼre trying to point out 
through the organic trend, was explained in a comprehensive matter, and it was named 
“deep ecology movement”. He stressed on the difference between the “shallow ecology”  
and the “deep ecology” in  a similar way in which we tried at first to approach the organic 
trend. What we want to underline, for the moment, is that we are aware of the relation 
between the deep ecology or ecosophy and the deep ecology movement. Further on we 
will also make use of Næssʼs “Apron Diagram” in order to clarify the possible 
misconceptions. (Definitions of the shallow, deep ecology movements and Apron Diagram 
in the designated sections which will follow). 
Grasping the basic core of Næssʼs ecosophy, we felt that we found our perfect departure 
point, but also it meant that we couldn't yet fulfill our proposed dimensions for the project 
(S&L & P&S) only with Næssʼs philosophical work. 
This lead us to discover a common interest for the types of education we, as individuals, 
experienced in our particular contexts. This curiosity, led us to questions like : “How do we 
recall the pre-school and elementary school period?“ 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1 A. Drengson and Y. Inoue, The Deep Ecology Movement - An Introduction Anthology, North Atlantic Books, 
1995, pp. 8  
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Due to our diverse contexts, from which we come, we decided to compare and discuss our 
individual experiences, in order to establish a “baseline” for the the future search for the 
“organic teaching method” we became interested.  
After a few meetings where we discussed the different aspects of our experiences, based 
on the initial “research questions”, we concluded that, obviously, we experienced school in 
a different way.  The Danish group members had blend of individual and group tasks, 
games, “work”, whilst the rest (German, Slovak, Romanian) methods were almost entirely 
based on individual work, play, etc… . Same differences we found when we talked about, 
how we learned to read/write and the math/ logical skills. The danes had a more 
interactive method, at least some parts of the experience, whilst the rest a mechanical 
one, through repetition and imitation. The amount of hours per day spend at school was 
higher for the central and eastern europeans. Also the relationship with the teacher 
showed a difference between the danish approach and the rest, namely the danish 
teachers allowed the pupils to become their “friends”, to call them by the first name, and 
hey showed a genuine friendly casual attitude towards their relationship with the students. 
That wasnʼt the case for the central/ eastern europeans, where discipline and formality 
was the name of the game, except in the case of the relationship with the head-teacher, 
who was closer to his pupils.  
Some similarities emerged from these discussions as well. We were all having  almost the 
same level/ time of outdoor activities, which was scares. We all had compulsory physical 
education class and we all had a head-teacher or class teacher who was responsible for 
the class for several years. He/ she became some sort of a mentor. We also experienced 
some teachers who had preferred students. These are some of the differences  and 
similarities which we discovered that fueled our emerging quest into the educational field. 
At this moment, we had the starting point and a direction towards which we were  heading. 
We “just” needed the tools to work with, in order to get where and what we wanted. 
Continuing on the same path, we started searching for alternative teaching theories and 
methods, because we thought it wonʼt be enough to use solely a theoretical framework. 
We needed real life applied alternative teaching methods that we could investigate. Thus 
we decided to start with Deweyʼs theories on education/ school and child development, 
with a focus on the concepts of “the ideal school”, “experience” & “right growth”, which we 
will discuss in the designated chapter. 
For the alternative teaching methods, as  study cases, we chose  the Waldorf and 
Montessori methods. We chose these approaches because they are well documented, 
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and growing in popularity in many countries, they have interesting timelines and 
relationships with each other. Another reason for choosing the Waldorf (first school in 
1919) and Montessori (first classroom in 1907) approaches is because they took shape 
shortly after Dewey wrote My Pedagogic Creed (1897), The School and Society (1900), 
The Child and the Curriculum (1902) and it seemed that there might be a silver lining 
somewhere  between the three. 
We were interested to find out if the chosen study cases have common principles with 
those underlined by Dewey, and if they had, which were they, but also we were curios to 
find out what are the differences and similarities between Waldorf and Montessori, and 
how can we extract from these theories and methods that “organic teaching trend” that we 
are looking for. In order to do so, we had to understand and be in control of our organic 
trend definition, Næssʼs definition of the deep ecology movement and shallow ecology 
movement, Deweyʼs theory on the “ideal school” and “right growth”, and lastly but not the 
least, the Waldorf and Montessori  teaching methods. This meant that we had to cover 
Næssʼs and Deweyʼs theoretical ground, after which we had to attempt an empirical 
methodological study on the Waldorf and Montessori methods. To achieve this, we 
gathered the information on which we based our observations from a few books, online 
information in written form from forums, websites, official pages as well video material 
(which gave us some insights on environments and parts of the teaching methods). Given 
the fact that we had limited time for research, and the amount of information seemed that 
will never end pouring on us, we made us of other research, comparative studies,  done by 
other researchers.  More about the observation as we go along.  
 
To somehow resume and conclude our journey of discovery and our intentions, we could 
say that we started from a philosophical approach to everyday life, where the organic trend 
concept was born. Then we continued searching for a definition of this organic trend into 
the “green philosophy” field, where we discovered the work of Naess. Here we found the 
definition that we were looking for. The “deep ecology movement” explained what we 
couldnʼt. Further, continuing with the desire to find that organic trend that could provide us 
with access to the next dimension(S&L), we decided to focus on education, namely 
teaching theories and methods. Thus we ended up with Deweyʼs theories as a foundation 
for the exploratory research that we set on developing with the use of the Waldorf and 
Montessori approaches on education. 
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THEORETICAL FOUNDATION 
Deep Ecology, Deep Ecology Movement & the Apron Diagram  
 
The deep ecology is a philosophy brought up by the norwegian ecologist and philosopher 
Arne Naess in 1973. Already in these times, Naess saw the planet heading towards major 
ecological issues, which upset and lead to his deep questioning and reasoning. For Naess, 
the already existing ecology has been highly important and he respected it. Though, he 
knew that what humans have been doing to the planet in terms of harming and destroying 
it, he also knew that it would not be enough to try to repair what has been already 
destroyed by the human race. Out of these thoughts, Naess started to get deeply engaged 
into the founding and creation of a deep ecology philosophy.  
For Næssʼs , in order to create a sustainable world, itʼs not only required to create/ build 
environment-friendly economy and technology, but it is a question of our basic ideologies 
and interactions with every life on the planet. Deep ecology, is not about striving for a high 
standard of living, but to reach a humanitarian quality of life. Most importantly, that 
includes the enlargement of compassion towards other human beings than ourselves and 
not only, the extension should be equally spread towards all non-human nature. 
Having hard times with formulating a general view which people could generally agreed 
upon  as supporters of the “Deep ecology movement“, the American novelist George 
Sessions and and Arne Næss wrote down the basic principles of the deep ecology 
movement in a way that could be broadly understood no matter which religious or 
philosophical view the reader followed. 
These principles, which are known for being a deep ecological policy statement, are also 
known as the platform of the deep ecology movement and are the content of the second 
level of Naesseʼs Apron system that we are mentioning further in our report2: 
 
1. The well-being and flourishing of human and nonhuman Life on Earth have value in 
themselves (synonyms: intrinsic value, inherent value). These values are independent of 
the usefulness of the non-human world for human purposes. 
2. Richness and diversity of life forms contribute to the realization of these values and are 
also values in themselves. 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
2 http://www.mrsbernasconi.com/cms/wp-content/uploads/2014/01/The-Deep-Ecology-Platform.pdf 
	   7	  
3. Humans have no right to reduce this richness and diversity except to satisfy vital needs. 
4. The flourishing of human life and cultures is compatible with a substantial decrease of 
the human population. The flourishing of nonhuman life requires such a decrease. 
5. Present human interference with the nonhuman world is excessive, and the situation is 
rapidly worsening. 
6. Policies must therefore be changed. These policies affect basic economic, 
technological, and ideological structures. The resulting state of affairs will be deeply 
different from the present. 
7. The ideological change is mainly that of appreciating life quality (dwelling in situations of 
inherent value) rather than adhering to an increasingly higher standard of living. There will 
be a profound awareness of the difference between big and great. 
8.Those who subscribe to the foregoing points have an obligation directly or indirectly to 
participate in the attempt to implement the necessary changes.  
Arne Naess gives an introduction by stating that: “The central issue is that of transcending 
ecology as a science, looking for wisdom through the study known as ecophilosophy, 
striving for an ecosophy- a total view inspired in part by the  science of ecology and the 
activities of the deep ecological movement.“3  
Ecosophy 
The focus of an ecophilosophy lies on the different approaches to the world of people 
through which all different kinds of people come to a deep ecological policy statement.  
Arne Naess labelled this kind of process and result of logical thinking “ecosophy“. 
Ecology as a science that examines any interactions between organisms themselves and 
their environment. This is combined with the Philosophy concept, which is a field that 
includes personal and scientific world views and attitudes towards life. 
Naess developed his own system of argumentation, which carries the name “Ecosophy T“. 
The denotation “T“ stands for Naesseʼs mountain shelter “Tvergastein“ where he spend a 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
3 Næss, A., “Ecology, Community and Lifestyle“- Translated and edited by David Rothenberg; New York: 
Cambridge University Press, 1989. Page33 Section 1 
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lot of time while writing one of his most important works “Ecology, Community and 
Lifestyle“.  
More importantly, the term refers to the fact that there can be far more ecosophies like “A“, 
“B“, “C“ and so on, to be written down, out-spoken, developed and to be lived by each 
individual.  
The ecosophy T, which was written down by Naess in a so-called Apron diagram 
(pyramid) which is not completly out-written but rather kept flexible and open. It is divided 
into four different “layers“.  
The Apron symbolizes the fact that the relationship between the human being and nature 
is a complex back-and-forth consisting out of different aspects and levels. Fig1.4 
 
 
At the top of the pyramid the theory is signified. From the peak to the basis of the pyramid, 
the theory is turning into practice. At the top we can find some abstruse and  
broad formulations, that have their origin in the basis. Though, all the norms, shown in the 
pyramid are deriving from the norm that is shown on the peak of the pyramid which is the 
“Self-Realization!“ of all living beings (Naess 2000:197ff). 
The other norms are constituted through their potential of increasing a self-realization, 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
4 http://www.schumachercollege.org.uk/learning-resources/what-is-deep-ecology 
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which is the very core and basic of Naesseʼs ecosophy. Norms like the variety of life, the 
right to decide about oneself, cooperation, denial of exploitation and oppression, which can 
be found in the third and fourth level of the Apron. 
Self-realization includes the personal as well as the collaborative self-realization (Naess 
2000: p. 84ff).  
In reference to the Ecosophy T, the  self-realization is aiming to expand a comprehensive 
structure, that includes all living beings. As Naess wrote, as a result of this “you see 
yourself in the other“ (Naess, 2000: p.172). Therefore, the self-realization of oneʼs own is 
dependent on the self-realization of the other. At this point, through such thinking we reach 
a comprehensive and deep level of maturity in our personalities which, after Naess, 
guarantees human beingʼs “beautiful“ actions. (Naess 2000: p.84) Hence, the 
preconditions for feeling a deep delight and joy are created. On the other hand, these are 
the basics for a further development. 
Furthermore, an Ecosophy covers all four levels of the Apron, and therefore differs from 
the ecophilosophical positions that are occupied with questions of the first level of the 
Apron.  
Naesseʼs hypotheses and norms in the first level of the Apron within his ecosophy T are5:  
• Self-realisation –> The higher the Self-realisation attained, the broader and deeper   the 
identification with others. 
• The higher the level of Self-realisation attained by anyone, the more ist further increase 
depends upon the Self-realisation of others. 
• Complete Self-realisation of anyone depends on that of all 
• Self-realisation for all living beings!  (Naess 1947/15 and Naess 1989/7) 
 
The Movement 
Deep ecology is also an international movement with the aim of bringing up social, cultural, 
ecological and economical changes. This starts with each human being, as the deep 
ecology aims to promote growth on a personal level in the sense that we as humans feel 
to be in connection with all living things and beings. Pointing at Næssʼs work “Ecology, 
community and lifestyle“, which has the intention of motivating “the reader finding  ways to 
develop and articulate basic, common intuitions of the absolute value of nature which 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
5 http://trentphilosophers.blogspot.com/2010/04/arne-naess-and-ecosophy-t.html 
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resonate with their own backgrounds and approaches his work.“ 6  Considering deep 
ecology as a method or process to rise our day-to-day behavior onto a level that gives 
future viable and adaptable systems and processes the opportunity to develop. 
Important here is the fact that it does not sell any truths, though rather  asks who and what 
we are and where we are situated in the the bigger picture of life on planet earth. The 
concentration here lies on our responsibility as witnesses of the status and current 
proceedings of the plane, and with that comes the responsibility of taking actions against 
any wrong-doing towards any life from on the planet, including the plant itself. 
In current times, deep ecology stands for a critical approach to the beliefs of  the majority 
of people in our society. That points at the common convictions of  our culture and society, 
our politics, economy and educational system.  
In a nutshell, deep ecology views all life on planet earth as a big self-regulating system, 
defined by a mutual dependency of all living things and beings on planet earth.7 
Seeing life through this lenses, we as individuals get pushed beyond the boundaries of 
seeing ourselves as we do, and lets each human develop an ecological self, meaning the 
state of being deeply connected to the environment we share with so many other species 
than just us humans.  
 
Criticism 
There have been critical standpoints towards the ecologial movement that has been 
arising in the 1970ʼs. 
The journalist Peter Bierl for example claims in his article “Feindbild Mensch- 
Ökofaschismus, Esoteric and Biocentrism that the modern environment movement,  has 
been shaped “through groups, people and ideologic concepts  who and which were 
coming from the green-brown past and out of the ideology of fascism“. In his article he 
goes on with mentioning Arne Naess by stating him as the founder of ecosophy, whose 
main problem has been the overpopulation of planet earth. Furthermore, Bierl writes that a 
deep ecologistʼs purpose is the drastical reduction of all living humans and with that he is 
claiming that Arne Naess and his ideology about human beingʼs life on planet earth stands 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
6 Næss, A., “Ecology, Community and Lifestyle“- Translated and edited by David Rothenberg; New York: 
Cambridge University Press, 1989. Page 3 Section 2- Line 35  
7 Næss, A., “Ecology, Community and Lifestyle“- Translated and edited by David Rothenberg; New York: 
Cambridge University Press, 1989. Page 3 Section 2- Line 35  
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for something that NS-functionary Werner Georg Haverbeck once stood for.8 Bierl also 
states the fact that Haverbeck was one of the co-founders of the german green party and 
the german party ʻNPDʻ-party and its direct surroundings are currently trying to ʻoccupyʻ the 
topic ecology through activities in the areas of ecofarming, nuclear power and gene 
technology.9 
It is very eye-catching that Bierl does not investigate further and labels Naess as 
somebody who wanted to achieve something negative fort he human race. Though, the 
exact opposite is the case. Arne Næss and the followers of the deep ecology see the 
planet as a living organism in which everything is interconnected with each other. The 
quotation of the Russian poet Tiutchev that Næss mentions in his book “Ecology, 
community and lifestyle“: “Nature is something else than we believe; it has soul, it has 
freedom, it has love, it has language“ fits in here perfectly.10 
It is therefore obligatory for all living beings to help one another and not destroy each 
otherʼs environment and least one another. Naess had the opinion that the human is the 
only one who can consciously decide about its size, and therefore should keep track on 
this matter since the more human beings are going to be born into this world, the more our 
race is going to pollute and use the environment until its end. 
Dewey 
 
John Dewey was probably “the most influential and prominent educational thinker in the 
Western democracies of the 20th century.”11 He was a pragmatist who tried to offer an 
understanding of societal and educational institutions in a liberal democracy, and to 
explain the relations between experience and inquiry. His ideas still remain popular in 
todayʼs world; although, together with other progressive educators, Dewey was criticized, 
misinterpreted and blamed for the gaps in education during his life and the critiques still 
continue now.  
We chose to work with his theories exactly because they are applicable in spite of the time 
difference. The circumstances that he lived and wrote in differ very much from our present 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
8 https://linksunten.indymedia.org/en/node/39825 
9 https://linksunten.indymedia.org/en/node/39825 
10 Næss, A., “Ecology, Community and Lifestyle“- Translated and edited by David Rothenberg; New York: 
Cambridge University Press, 1989. Page 48 Section 2- Line 21  
11 Simpson, Douglas J., Stack, Sam F., Teachers, Leaders, and Schools : Essays by John Dewey, Southern 
Illinois University Press, 2010,  p.1 
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situation but the issues of education that we see nowadays and those that weʼre 
concerned with in our project might be looked at through his work. 
Born in 1859 in Burlington, Vermont, the USA, he came into the world of intellectual, 
political and social changes. Growing up in the rural environment disrupted by rising 
industrialism enabled him to understand both worlds. He realized that education is not 
equal to schooling and that the early experiences shape peopleʼs life and thinking, and that 
they are very closely linked to the environment one lives in. For Dewey, education is “a 
reflective process of democratic socialization, and it needs to be flexible, open to change, 
but also cognizant of the past, preparing in the present for the future.”12 He was also 
concerned by the growing individualism and the misunderstanding of democracy. Later, 
during his stay at Chicago University, he came to a conclusion that the Industrial 
Revolution was responsible for the loss of community life and the school was a mean of 
recreating it again. Influenced by Colonel Francis Parker of the Cooke Country Normal 
School in Chicago who “envisioned the school as an extension of society, a miniature 
community, and one attentive to the interests and emotions of the child,”13 Dewey adopted 
an idea that school was an “embryonic society” and that experience mediated true 
learning. During these years he realized that the school could be a place which would 
nurture childʼs individuality and social membership. While staying at Columbia University, 
he reaffirmed his belief that democratic society is a living organism which needs to be 
constantly “revived” by education. He refused an individualistic, child-centred view of 
education, however. He also criticized the idea of fixed and text-centred schools which 
didnʼt pay enough attention to studentsʼ experiences and backgrounds. In his book 
Experience and Education, he emphasizes teacherʼs responsibility for studentsʼ growth. 
He saw the educators as responsible for “creating the proper conditions and environment 
for nurturing the child in a democratic way of life.”14 The child as inexperienced and 
immature being needs to be guided, in an organized way, in order to become aware of 
certain aspects of education, such as reflection, creativity, imagination, communication, 
inquiry and judgment. That way, the child can come to know the responsibilities, freedom 
and choice of being a participating democrat. In order to achieve all this, the educators 
“had to have a depth of understanding in at least one area of inquiry or creativity, to be 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
12 Simpson, Douglas J., Stack, Sam F., Teachers, Leaders, and Schools : Essays by John Dewey, Southern 
Illinois University Press, 2010,  p.9 
13 Simpson, Douglas J., Stack, Sam F., Teachers, Leaders, and Schools : Essays by John Dewey, Southern 
Illinois University Press, 2010,  p.4 
14 Simpson, Douglas J., Stack, Sam F., Teachers, Leaders, and Schools : Essays by John Dewey, Southern 
Illinois University Press, 2010, p.6 
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liberally educated as professionals and persons and to understand the world around 
them.” 15  He continues by saying that “the teachers should be politically astute and 
conscious of the social and economic issues of the day in order to promote political and 
social freedom and justice” and he expected the teacher “to exemplify intelligence, the 
ability to solve problems through inquiry, to ask appropriate questions, but also to show 
students that answers are not always clear as classroom materials, the media, or people 
might suggest.”16 It is important to notice that for Dewey, a child was “an individual and 
social being ... with a unique background and valuable talents who could contribute to the 
well-being of others, and along with the teacher and classmates could become both a 
colearner and coteacher in a learning community.”17 The role of the teacher is then to 
“create a set of learning opportunities, fully utilizing subject matter to nurture these abilities 
and related virtues.”18 
Many saw his view of the individual and society as favouring the individual at the expense 
of the community. 
One of the strongest critiques can be found in Henry T. Edmondsonʼs book John Dewey 
and the Decline of American Education. Edmondson blames Dewey and the progressive 
education for many of the problems of the U.S. schools and claims that abandoning 
Deweyan progressivism and supporting traditional Western values would save the 
education. His key argument against Dewey and his pedagogy lies in the favouring of ritual 
and routine over experimentation. They differ in the view of the experiment: for 
Edmondson, it is a big risk which might mislead the student, meanwhile in Deweyʼs opinion 
it carries opportunities and experiences which lead to growth and learning. Edmondson 
also claims that the experimentation destroys teacherʼs authority and the firm curriculum 
and “leaves students and teachers mired in uncertainty and erodes the moral fabric of 
human existence.” 19  Another point in the issues of the teacher and the student is 
Edmondsonʼs accusation that involving studentsʼ interests in the class activity and 
curriculum means a revolt against teachers and their moral authority. He mentions the 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
15 Simpson, Douglas J., Stack, Sam F., Teachers, Leaders, and Schools : Essays by John Dewey, Southern 
Illinois University Press, 2010, p.6 
16 Simpson, Douglas J., Stack, Sam F., Teachers, Leaders, and Schools : Essays by John Dewey, Southern 
Illinois University Press, 2010,  p.6 
17 Simpson, Douglas J., Stack, Sam F., Teachers, Leaders, and Schools : Essays by John Dewey, Southern 
Illinois University Press, 2010,  p.9-10 
18 Simpson, Douglas J., Stack, Sam F., Teachers, Leaders, and Schools : Essays by John Dewey, Southern 
Illinois University Press, 2010,  p.10 
19  Attick, Denis: Book Review: John Dewey and the Decline of American Education. Education and Culture 
22(2) (2006),p. 88 
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term “revolt” quite often in his indictments against Dewey: “a revolt against a canon of 
learning, a revolt against tradition, a revolt against moral standards, a revolt against logic – 
even a revolt against grammar and spelling.”20 A revolt against the traditional Western 
canons consists in, according to Edmondson, privileging the activity over the textual 
information. Edmonton continues by asserting that removing history from the education is 
a betrayal of democracy and that Dewey “steals” an important knowledge and facts from 
the American students. Whatʼs more, he claims that Dewey makes it impossible for the 
students to become a part of the countryʼs democracy without this knowledge. What 
Dewey actually had in mind was an idea that history should serve for more than being 
retold and memorized. A very important fact is that he “had little interest in the preordained 
knowledge contained in traditional canons unless that knowledge was being used in the 
present to improve society as a whole.”21 To sum up his view of historyʼs position in 
education, “decontextualized historical facts are not nearly as important as how those facts 
can help remedy current social ills.”22 Edmondson continues his critique by claiming that 
the reforms imposed on the teachers frustrate them “the point of tears” but Dewey never 
actually agreed with “externally directed curricular reforms.”23 Whatʼs more, he wouldnʼt 
support universal models of education. On the contrary, he would prefer to leave the 
reforms to the teachers and students who should be in charge of their own education. 
Edmondson concludes his argument by stating that “Deweyan-inspired education is not 
progress toward something, it is movement away from the best ideas that the Western 
tradition has to offer.”24 His criticism does not bring much new understanding of Deweyʼs 
philosophy since he is trying to cover such a complex and extensive work in one book 
using exactly the same traditional ideas that Dewey disdained. 
After we got a little insight into his books, John Dewey and his educational theories 
seemed as a right choice for our project. More specifically, we chose to use the concept of 
ideal school and the theory of experience which is linked to the concept of growth. We will 
compare the two educational methods – Montessori and Waldorf – with the “utopian” idea 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
20  Attick, Denis: Book Review: John Dewey and the Decline of American Education. Education and Culture 
22(2) (2006),p.88 
21 Attick, Denis: Book Review: John Dewey and the Decline of American Education. Education and Culture 
22(2) (2006),p.89 
22 Attick, Denis: Book Review: John Dewey and the Decline of American Education. Education and Culture 
22(2) (2006),p. 89 
23 Attick, Denis: Book Review: John Dewey and the Decline of American Education. Education and Culture 
22(2) (2006),p.89 
24 Attick, Denis: Book Review: John Dewey and the Decline of American Education. Education and Culture 
22(2) (2006),p.90 
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of ideal school. Of course, there is no such a thing as an ideal schooling institution, but 
what we see in this concept is an attempt to create educational conditions for the future 
(and most preferably for the present as well) generations who would be able and allowed 
to use their full potential to contribute to the society and to their own personal growth. 
Montessori and Waldorf are considered progressive educational methods. From even a 
superficial observation, we can see that there are certain similarities or points which 
connect our chosen study cases with the “ideal school”. Is it possible that there would ever 
be a school like Dewey envisioned it? And how close can a progressive institution come to 
resemble the concept? From the three school systems that he describes in his essay 
Monastery, Bargain Counter, or Laboratory in Education? (1932), the last one – the 
laboratory – is the closest to the ideal school because it is open for experimentation, 
discovery and invention. The monastery provided education for “the chosen” few who 
would eventually become leaders; it left out masses. The bargain counter was, in Deweyʼs 
opinion, “a window” to the democratization of education. The ideal school that Dewey 
envisions should be a guide that helps students to use their abilities, skills and knowledge 
to grow both emotionally and intellectually. It is a place where students communicate 
openly with the teachers and they both benefit from the interaction. It emphasises the 
development, freedom, tolerance, activity, it respects the diversity and the individuality, 
and it tests its own teaching and learning practices. In his work, Dewey asks what a 
progressive or experimental school should do for other schools, for a science of education, 
and for the students. The other part will work with the theory of experience, which is 
presented in Deweyʼs book “Experience & Education”. The concept of experience serves 
as a launch pad distinguishing the traditional school from the progressive one. Both of 
them work with experience in a different way. In order to improve the education, the 
experience has to modulate the learnerʼs outlook, skills and attitude in a positive direction 
– it has to ensure his/her “right” or “correct” growth. Everything depends on the quality of 
the experience. We will try to find out what kind of situation – or the environment – there is 
in the observed institutions and what impact it has on them.  
We will look at the results of our research in the conclusion of our project to see how the 
experiences, situations and curricula used in our study cases contribute to the growth – 
and if it is the “right” growth and if this result contributes in any way to the comparison of 
the ideal school with the chosen institutions.  
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Montessori 
 
Here we will first define the origin of the Montessori Method and its use in the school 
system. Henceforth we will be looking at some critics against this method, concluding with 
our own point of view and finally describe how this chosen method connects with our 
project. 
 
Introduction 
The Montessori Method of education originated in Italy and was developed by the first 
woman physician Maria Montessori. After her graduation she worked as a medical 
assistant, but since she was a female, she ran into several limitations concerning her work, 
like for instance she was not able to establish her own private practice, as she was not 
allowed to consult. So when she went to Romeʼs asylum for the insane, she found an 
interest in ʻidiot childrenʼ due to the horrible circumstances they were living in. When 
observing the children she quickly realized their perceived mental deficiencies as a 
pedagogical problem instead of a medical one. She was first of all a scientist and not an 
educator, meaning she made hypotheses about childrenʼs behavior and tested them in a 
classroom, which she saw as a laboratory. In 1900 she was allowed to remove the 
children from the asylum and accommodate them in a vacated ward of a hospital in Rome. 
Here she tested her theories of educating them by using materials she had designed. The 
materials had to be attractive, self-correcting, and sequential. They were either rough or 
soft, long or short that also taught the child through his or her senses besides sight. 
Through this method the ʻidiot childrenʼ started to learn to read and write and Maria 
became famous for developing this educational method. 25  Thus she in 1907 she 
established the first school in the slums of Rome, for children with disabilities ages 4 
through 7. 26  
After the Fascist regime this education method started to flourish in Europe and India. It 
was also established in the United States, but it was not until the 1950ʼs, when educator 
Nancy Rambush led a movement of renewal, it became widespread.  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
25 Thayer-Bacon, B., ʻMaria Montessori, John Dewey, and William H. Kilpatrickʼ, Purdue University Press, 
2012, p. 6  
26 Edwards, C., ʻThree approaches from Europe: Waldorf, Montessori, and Reggio Emiliaʼ, Faculty 
Publications, Department of Child, Youth, and Family Studies, 2002, p. 4	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When first developed, Maria considered the theory behind this education method to 
emphasize on a child becoming independent and respect for a childʼs natural 
psychological, physical, and social development. 
 
Today a Montessori school enrolls children down to the age 0 and up to the age of 18 in 
seven different classes with a spanning of two or three-age levels. Each classroom 
consists of 25 to 35 children. 27  Each classroom possesses bookshelves, containing 
organized materials used by children to learn for instance dimensions. Before being able 
to work with the different materials the child has to be guided through them to know how to 
use them, for instance see the different dimensions by placing a smaller block on a bigger 
block, until it becomes a tower. The Montessori school has three sets of these blocks to 
show the dimensions. After the child has been guided through this exercise, he can do it 
by himself. He is independent on choosing whatever he wants to work with from the 
bookshelves. However he is only allowed to use these materials for the given purpose, 
meaning he is not allowed to build a house out of the blocks and thus be playing, for 
instance. He has to work with the materials in a constructive and instructive way. 
They start learning how to read, write and count at the age of 4 by using sandpaper letters 
and numbers. By using these kinds of materials, they do not learn how to write letters or 
numbers properly until at a later age. 
The children have to work with the materials during the work time, which is at least three 
hours a day. Here they are not allowed to play or socialize with the other students. The 
only interaction allowed is group work. Besides work time, they also have a circle time. 
Here they eat and socialize and learn as a community.28 
 
Critique analysis 
At the time Montessori developed this method women were considered to become 
housewives, while the men provided for the family. Thus being a woman and furthermore 
the first female scientist might be one of the reasons for why she was criticized shortly 
after the opening of her first school. Already in 1914 the American pedagogue William 
Kilpatrick, colleague of John Dewey, published his book ʻThe Montessori System 
Examined,ʼ which both agrees and disagrees with this method. In the book he is not 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
27 http://www.puremontessori.com/explained/j.htm 
28 http://www.montessorianswers.com/average-day.html	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referring to Montessori as Dr. Montessori, which she had rightfully received, but instead 
Madam Montessori. 
One of the factors he especially criticized was the isolation of the child. The child could 
freely decide to choose which material to work with, while the neighbor child might be 
looking now and then, but not interacting. The teacher would also not interfere with the 
child, and the child could even be sitting still if he or she pleased so. This makes him doubt 
the childʼs progress regarding social cooperation.29 
However he approves her doctrine of liberty. By this the child is becoming more 
independent, since as Kilpatrick states it: “There must be less of doing for the child where 
he can do for himself.”30 
He also criticizes the limited choice of activities used for the children, having an example 
where a child took of the box-top and put it back on for seventy-nine times. He argues that 
narrowing down the choices cannot be satisfying for the child. As earlier mentioned the 
child is not allowed to use his imagination for creating another usage of the chosen 
material (for instance building a house). This is also something he critiques since a child 
should be allowed to be allowed of the usage of imaginative and constructive play. There 
are no materials or toys in the Montessori school, which are allowed to be used for play. 
At the time Kilpatrick wrote his book, he mentioned: 
“The best current thought and practice in America would make constructive and imitative 
play, socially conditioned, the foundation and principal constituent of the program for 
children of the kindergarten age, but Madam Montessori rejects it. Closely allied with play 
is the use of games. One finds more attention paid to this, but the games seen in the 
Montessori schools of Rome are far inferior in every respect to those found in American 
kindergartens.”31 
They are hardly modeling, drawing or painting and when they are it is furnished by the 
teacher. Storytelling is a rare thing and almost non-existing of dramatization, leaving the 
child without an imagination. 
Before entering preschool they should be skilled in using scissors, paste, pencils/crayons, 
and colors. They should have knowledge of enjoyable songs and games and popular 
stories suitable for the childʼs age.  
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
29 Kilpatrick, W., ʻThe Montessori System Examinedʼ, New York: Houghton Mifflin, 1914, p. 14 
30 Kilpatrick, W., ʻThe Montessori System Examinedʼ, New York: Houghton Mifflin, 1914, p. 26 
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Since the Montessori school system already starts by the age of 0, it is the Montessori 
Method, which decides what the child should have knowledge of and when to receive it. 
Thus a Montessori child will not familiarized with several popular songs, games and stories 
in the school, only at home, where it might only be a goodnight story. The restricted 
amount of time for the child being able to enter their own imaginative world through a story, 
song or even drawing, makes the child narrow-minded.  
When the children are starting to read the Montessori Method teaches the children the 
sounds, not the names, of each letter. For this the children can easily learn the alphabet 
and build up words with the now familiar sounds or mention which letters are in the given 
word, by using the sounds. This method is very useful in the Italian school system, since 
they have a phonetic character of the language. However that is not the case with the 
English language, as Kilpatrick mentions. The English language is unphonetic and thus he 
cannot see a connection with this method being used in the American school system. He 
thus states Montessoriʼs attempt of this would either lead to being plan identical with one 
of the quasi-phonetic methods already being familiar to the American primary teacher. 
Therefore there has been nothing new added in this method to the American school 
system, which had been known for a long time. This makes Kilpatrick conclude 
Montessoriʼs theory behind this educational method for being from the mid-nineteenth 
century. He further concludes that this might be due to her being most influenced by 
Seguin, who first published his ideas in 1846. 
Kilpatrick also thinks Montessori is too narrow-minded with her theory and it could easily 
had been improved, if she had been observing what was going on in the world besides 
from the Italian school system, like for instance what Wundt was doing in Germany. 
 
Kilpatrick was one of those who criticized Montessori when she started establishing her 
schools in the United States. Clearly her method has become popular there, since by the 
decades more and more schools have been instituted, but the Montessori name is not a 
trademark, meaning a lot of schools have taken the Montessori name without being a real 
Montessori school.32 This might be one of the reasons for the critique it is receiving today. 
The United States do not have a law stating their teachers need a high school diploma. 
There are some private schools and Montessori schools (not the genuine Montessori 
schools) which hire teachers without any certifications or college degrees. Thus it is 	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important when looking for a Montessori school to enroll your child in, to look at what 
philosophy, method, and the materials used to found an authentic Montessori school. 
However the authentic Montessori school has still been criticized even by some teachers 
who have been working there. 
One teacher has a blog, where he uploads experiences with different school systems, 
experiments, articles, etc. He has also been working at an authentic Montessori school 
and writes his experience from that.33 Even though he enjoy important elements from this 
method like demonstrating the use of the materials to the students in order for them to 
practice this independently until they have ʻcracked the code,ʼ and bringing the ecosystem 
into the classroom and vice versa, he still criticizes other elements used in this educational 
method. Like earlier mentioned, this teacher does not agree on the materials being used 
systematically, leaving no room for creativity. Another element, he criticizes, is one 
Kilpatrick also criticizes: the isolation. The teacher mentions if the children are not working 
alone with their materials, they are all sitting in a circle with the teacher doing one activity. 
For this experience another Montessori teacher comments, that is the opposite at the 
Montessori school he or she is working at. In that classroom there are some materials, 
which only one student can engage with, but the majority of the materials a small group of 
1-3 students can get involve with. What is interesting is, the commenting teacher did not 
argue with the social interaction outside of work is discouraged, meaning if the children 
interact with each other it is in these working groups, working to build a word and not 
playing tag for instance. 
After a mother had her son expelled from an authentic Montessori school, she started to 
notice the flaws - her child had stopped biting, for instance, but had regressed when 
enrolled at the Montessori school.34 The mother found out why, this was the case at the 
only conference with the teachers she had (she also criticizes the lack of information from 
teacher to parent). Here they said during the work time the child struggled to sit still and 
focus on working and thus started to bite his teachers, which was the reason for why he 
got expelled. 
Another flaw she noticed was, when her child tried to learn a new word and he did not 
pronounce it correctly, he was always corrected, even if his pronunciation was close to the 
right one. This made the child give up and anxious to speak in public.  
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The mother was also told the Montessori school had a music class, but ever since she had 
her son enrolled for that class, it had been cancelled. They do not have any kind of 
materials playing music or making sounds, so this she also considered being a flaw.  
When the Montessori schools were first established in the early 20th century, it was a place 
for poor children to learn for being able to survive in the society. Thus the materials were 
also cheaply made. The materials have not changed since the first school was 
established; only the materials have. Today they are made of expensive and quality wood, 
which both the mother and the teacher from the blog confirm. The teacher from the blog 
mentions one material cost more than $150 from a Montessori manufacturer. Therefore 
the mother finds it strange the Montessori schools have not applied music instruments or 
materials in the classroom, since new researches have shown music benefits the child in 
learning for example reading35. 
 
At the time Maria Montessori established the first Montessori school, it was unusual for a 
woman to receive a diploma and furthermore to be a founder. As mentioned this might be 
the reason for why she was criticized at that time. However when looking at his critique, it 
can be considered solid, for example when introducing an Italian educational method to 
the United States, the method should first had been adapted for this culture. Nevertheless 
this method became popular and started to expand. 
Today the school is still being criticized for various things like not letting the child being 
creative, but no educational method is perfect. They all have flaws and strengths and one 
of Montessoriʼs strength is making the child independent. 
 
The connection with the project 
With this project we want to observe different study cases based on alternative educational 
methods using an ʻorganic teaching method.ʼ We want to discover the method they are 
using, how the curriculum is like, and how they work with the children. Thus the Montessori 
educational method connects very well with our project, since it is an alternative 
educational method and the chosen tools are made of organic materials like wood. 
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Waldorf 
 
This is an introduction to the thoughts and theories which goes into the principle of Waldorf 
schools.  
To understand and be able to give a critical analysis of Waldorf schools, and this method 
of education, it is important to understand the basic principles of this teaching method. The 
following section will focus on the basic principles of Waldorf schools, before giving a 
critical analysis.  
Waldorf is a principle of schooling based on the educational values and thoughts from the 
Austrian Rudolf Steiner36. The base principle of this theory is centered on the thoughts that 
every child needs to be educated fully, through both spiritual and interpersonal 
development. There is no grading system; instead the children get a very well commented 
saying from the teachers. This somewhat removes the norms which are used in normal 
community schools and replaces them with more individual interactions between the 
teacher and student, forcing them to acknowledge their mistakes and perhaps strive to 
become more aware of their mistakes. 
Creativity is often the most important focus when it comes to educating the children 
through the Waldorf schools. Through play, music and other creative dimensions37 the 
children are taught to think out of the box and somewhat try to be creative. Community 
schools often bare some resemblance with the thought of developing the child by finding 
their forces. But while a community school base their teachings on subjects which are 
already picked by the government, to give the children a well-rounded knowledge of the 
society they are part of, Waldorf schools base their education programs on examples 
given by Rudolf Steiner. 
To understand and grasp the motivation of the teachers, it is important to understand what 
they base their teaching values on and how the interaction between teacher and pupil is 
important for developing the child. From a educators point of view the child is seen as 
going through 7-year periods38 leading up to their 21 birthday, meaning that through these 
3 periods (0-7, 7-14, 14-21) the child is meant to learn different values and things which 	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helps them form their individual self and their persona. The first periods focuses on 
psychical activities, music and play which is meant to help develop and somewhat bring 
out the curiosity in the child, so that it is inspired and able to move on to the second period. 
The second period is from the age of 7-14 and this is period which is focused around 
developing the childrenʼs feelings as well trying to differentiate the child making it an 
individual who is able to act on their own. The Waldorf educational theory is centered 
around the thought that every child has to find its own persona and develop as he or she 
gains experience by the choices they have made so far. But until they are capable of doing 
this, the teacher will act as an authority for the child who is able to make more important 
decisions so the child sees these decisions have both a good and a bad side. 
When the child hits the age between 14-21 it is important that he or she develops a greater 
understanding of the world and how their surroundings influence them. They need to form 
some sort of ability to differentiate what consequences different choices have for them, 
and to acknowledge how the world will be for them once they are through high school. It is 
about creating a perspective for the children so they are able to take care of themselves, 
and create a view on the rest of the world through for instance history and language. Much 
like we learn from history in community school, but here the teacher picks the focus points 
for the student through an interaction with the children, so the interaction between teacher 
and children is more important than in what we consider normal school. 
All these thoughts lead up to a learning and educational philosophy which is very different 
from the norm, when looking at the school system of any country. Here the focus is on 
being the best individual possible, opening up for a creativity and development which is 
supposed to move the child forward into becoming a more reasonable and sensitive 
individual, capable of making choices based on their experiences, gained in the Waldorf 
School. It is supposed to end up as giving the individual a coherence of their spirit, soul 
and body, or at least that is what Rudolf Steiner whose thoughts the system is based on, 
believed in.  
But given this information about Waldorf School and the thoughts behind the system, what 
is it that makes for critique of this way of learning? Throughout the next section we will 
make a critical analysis based on different people opinions, and their thoughts about this 
way of schooling. What are the benefits, as well as look into how this different way of 
giving the children freedom, may not be for their best? 
 
	   24	  
Critical analysis of the Waldorf schooling system 
After have been looking into what and how the Waldorf educational system functions, it is 
easy to acknowledge that it is very different from what is considered to be the norm in both 
pre-school, elementary schools, high school and basically what we consider as schools 
governed by the state. Since the ideas behind Waldorf schools are based on thoughts by 
Rudolf Steiner and a lot if these thoughts circle around the individual as being almost 
religious.  The child has to make a connection between him and her via coherence 
between their mind, body and soul. This may be seen as something positive as it goes to 
evolve the child, but since the thoughts which the Waldorf educational system is built on is 
rather old, it also creates room for critique following this. Are these ways of teaching still 
relevant, and is positive to completely leave out somethingʼs for the child, before they 
themselves express that they are capable of developing through more difficult material?  
Throughout the following sections we will look into the theories and critique given from 
different people, who was either been going at a Waldorf school, as for instance a teacher 
as well as a pupil or parents who has kids that go to Waldorf school. We will foremost try 
to give an objective look at what it is that critics base their critique on and if it is relevant? 
At the end of the section we will try to cast our own opinions on the subject, based on our 
observations about Waldorf and this way of teaching. 
When it comes to looking at Waldorf schools and their educational forms, one thing that 
becomes very clear from the start is the difference in how the kids are being taught and 
how the learn compared to for instance an normal elementary  school. This is also where a 
lot of the critique is based, cause is it still the best way for kids to develop in a modernized 
society by not learning how to read until they are at the age of 7 or older? One of those 
who believe that it is a negative thing is Daniel Midgley39. Daniel who is working as a 
linguist at University of Western Australia, and who has 3 boys where all of them have 
gone to a school based on the values of Rudolf Steiner doesnʼt not believe it to be so. 
“the fruitcakery carries over into the education. Steiner kids aren't taught to read until age 
seven — that's when, according to Steiner, a child acquires its etheric body— again, no 
evidence for this is provided; Steiner said it, and acolytes believe it.” 40  
This may seem as both a harsh and a very stubborn critique embodied solely on the fact 
that he doesnʼt embrace the thought of his kids not learning to read before they are 7-8 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
39 http://goodreasonblog.blogspot.dk/2008/03/rational-look-at-steiner-schools.html. – Daniel Midleysʼ Blog 
(04.05.2014) 
40 http://goodreasonblog.blogspot.dk/2008/03/rational-look-at-steiner-schools.html - Quote from Daniel 
Midley. (04.05.2014) 
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years old. This critique may be very relevant, as todays studies often tries to depict the 
education of children to be better for the children the faster they start reading. Learning 
and starting to form knowledge about the use of letters and the basics as the alphabet is 
something which today most children often experience as early as kindergarten. Writing 
their own name and forming sentences is something that most children are already 
capable of before getting into pre-school. 
 This is not the case with children going through the Waldorf educational system, it is not 
what the education is centered around rather than unfolding their own individual selves 
and learning through play, before what might be considered as very important, learning to 
read is brought up when the teachers feels like the child is ready. This raises the questions 
which is also a concern of Midley, isnʼt better for the child to start learning these things 
earlier? As it leaves time further on for the development and learning of other important 
things, instead of using the time playing before getting to know these things.  
What is important to notice is that the basic thoughts behind the Rudolf Steiner schools are 
based on the principles and values which were relevant more than hundred years ago, 
much have changed since and we live in an ever evolving society, which is also why the 
norms and thoughts back then may not be for the best anymore or still be as beneficial as 
it was back then. This critique based on when and how the children are learning to read, 
may be very relevant for discussion, as it often debated in todayʼs news and media.  
 
Waldorf Schools – Too spiritual? 
A second critique towards the Waldorf schools and the education within comes from an 
Australian father who had experimented a bit with this form of education by sending his to 
boys to a Waldorf school, his name is Ray Periera41. Before making the choice of sending 
his children to this school he had only heard good things about it, and the rather different 
way of teaching had he only seen as a force, and as something which could benefit his 
children. He had heard stories about how the soul and spirituality was something which 
was highly important, but he didnʼt think spirituality would cause such a problem as it 
would turn out to be. 
This critique goes solely on the fought that Waldorf schools are highly spiritual, and these 
old thoughts may not as earlier mentioned be something which is relevant today. Some 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
41 http://www.theaustralian.com.au/news/nation/questions-about-steiners-classroom/story-e6frg6nf-
1111114056265 (12.05.2014) - The Story behind Ray Periera and his experience with the Waldorf school 
system.  
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children may not be granted access to for instance moving on to another class, if the 
teachers deem them as not being ready for it spiritually. Much of educational values are 
based on how the children interact and whether their ʻsoulʼ and spirit is capable of moving 
to another level, based on for instance what they draw. And this is also the case here with 
Ray and his children, where the youngest brother was denied moving on the next class as 
the result of a drawing. 
“She pulled out some drawings that he'd done which showed him, I guess, looking down, 
like a plan view of what he was drawing. And she used this as evidence that his soul was 
hovering over the earth and looking down on the earth and so, therefore, she felt that he 
wasn't quite ready to move into the following year.”42 
This is a quote from Ray taken from the parenting interview whit his children, where he 
was told that one of his sons wouldnʼt be able to move on to the next year based on a 
drawing he had done at the end of the year. This made Ray so angry that he pulled out 
both his sons from the School. The point of this critique and the article about Ray Periera 
and his sons is centered on one of the basics behind the values of Waldorf schools, the 
spirituality, connection and interaction between body and soul, and the almost religious 
way of educating children.  
Rayʼs theory of critique is based on experience, and he knows how it affected him and his 
sons. The whole connection between the body and soul is what many would consider as 
an almost religious way of educating the children, at it is most likely not something which 
fits everyone.  If a child in for instance a community school is being held back from moving 
on to a higher class, then it often the result of the teacher validating the child as not being 
neither mature nor mentally capable of learning what is going to be present in the following 
class. And that is something which differentiates Waldorf schools and the teachers from 
what is considered norms in schools. Here the teacher emphasizes whether the creativity 
and the correspondence between the child and their individual seems ready to move on.  
Whether this is a good or bad thing is rather important, and Rayʼs critique may be very 
relevant for discussion, as the children being judged as not spiritually and ready for moving 
on is possible affected on several levels, both mentally and psychically.    
 
 
 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
42 http://www.abc.net.au/news/2007-09-14/steiner-approach-under-review/669332 (13.05.2014) - Same 
story, just to comprehend. 
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Are Waldorf schools fit for the future? 
The last point of critique which we want to focus on is based loosely on experiences from 
men/women who are already through the Waldorf schooling system, and who are able to 
cast a view back on how the Waldorf education worked for them.  Much of the critique 
which has been presented so far has been on the things that are a part of the education 
and part of the Waldorf schooling system. The way that the schools focus on spirituality, 
creativity and not learning through reading one book after another and having sheets with 
questions is how it has been since the beginning of this way of teaching. 
Many parents look at Waldorf schools searching for something different, something unique 
which benefit their kids differently than any other school, and this is exactly what they will 
find. It is a very different way of teaching compared to any normal community school, and 
it is also here where our last point of critique is focused. Cause while other students learn 
through reading tons of books, answering assignments and getting critique along with their 
grades, children who go through the Waldorf are left clueless about this way of learning, 
and that might hit them hard once they are through high school. 
Starting at university is very different from what anyone is used to at a high school, 
Waldorf or not.  When youʼre coming from what we consider a normal high school, then 
youʼre at least somewhat familiar with the way learning is coming from an interaction 
between teachers, reading and answering assignments. This isnʼt the case for the 
students from Waldorf schools, they will often find themselves struggling getting used to 
the ideas of grading and the load of homework, and reading material will be much higher 
than what they are familiar with. This is also why a lot of the men/women who come from a 
Waldorf high school directly to a new university, will have to fight for them to stay on track, 
especially while getting used to something which is so different from what they are used to. 
This critique also opens up for the discussion of whether Waldorf schools or at least their 
way of teaching are still relevant in a society which is moving forward quicker than ever 
before. New ways of teaching and developing the students are evolving all the time, while 
Waldorf schools still continue to stick to their old ways of teaching.  
 
From what weʼve learned after studying Waldorf, Rudolf Steiner and the educational 
system which his thoughts the schooling is based upon, it is easy to see why so many 
people turn to critique while thinking about Waldorf. This way of schooling children and 
focusing so much on the individual childʼs creativity and spirituality is something which lies 
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far from what we as people who have gone to community schools consider as normal. 
Most of us have been forced through a school where educational values were something 
which was learned and based on our own mental capabilities, not something that the 
teachers considered by looking at our spirituality and if they thought we were creatively 
enough to move on and for instance learn how to read. When for instance we try to 
perspective to our own time in the educational system, our values came from the books, 
homework and grades we got trying to better ourselves, and moving on, not something 
which was mentioned through what we drew and how we acted as children.  
The 7-year cycle that Waldorf schools operate with is so very different from what weʼve 
been through, and at some points it seems almost religious but also a bit unstructured. 
These ideas that the individual has to be as free as possible and learn through experience, 
may for some be a good idea. But still it all boils down to what is going to happen when the 
child is done at the Waldorf School, and how they are prepared for life afterwards.  A 
Waldorf education is supposed to be considered as the same or equivalent as ending at a 
high school grade. But this may be one of the biggest worries for us, how the individual is 
going to function at for instance a university, having not being schooled as everyone else, 
and not having had the chance of being graded before. This poses for some struggles 
which everyone is bound to be influenced by, going through the Waldorf educational 
system. 
 Of course it is important to mention that not everything is negative about this way of 
schooling. For instance getting a follow up through talking to the teacher may be very 
beneficial for the individual, and having coherence between a talk and grades may be the 
best thing. It is clear that it is easy to find the weak points in the education through Waldorf 
schools, and many of the critiques mentioned above, may also be very relevant to discuss 
in an ever evolving society as we live in today. Because not all old ideas are bad, just as 
well, as a lot of them may be relevant for changes. 
 
METHODS 
In the project, which mainly is a comparative research study, we used different methods to 
reach our conclusion. Research based discussions lead to our conclusions. We have 
used, to some extent, the method of argument analysis. We have evaluated our reasons 
for believing in our arguments, through discussions and at times used theories in these 
discussions of our conclusions. 
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We did not work with qualitative interviews which is a method within subjectivity and 
learning, but istead worked some with individual experiences and observations from the 
group members. We believe this gave us the personal opninions and the presentations of 
individual thoght process, which qualitative interviews can also provide.  
In our observations, we have used the hermaneutic spiral. Because of the text we had 
already read about the two schools, we already had an idea of what our observations 
would look like before we watched our observation videos. We then watched the videos, 
and analysed them with our pre-understanding of the two schools. The more vidoes we 
watched and the more we watched them, we were able to use our pre-understanding and 
our new understanding from the videos, to make our final observation text. 
In this project we have worked with the qualitative method, because our work is not put 
into tables or numbers, but instead worked with discussions, discussions of theories, 
analysis and interpretation. 
 
RESEARCH QUESTIONS AND STUDY CASES 
 
1. To what degree does the parentʼs support, for an organic diet and life style, 
influence the choice of education/life style for their kids? How did they choose 
for us and what were their options? 
 
For this research question, we are going to have a discussion and a reflection over our 
thought process of this matter.  
Since parent choices can be quite different and individual, it makes the question difficult to 
answer so it fits with every case there is to find about it. This is why we have chosen to 
discuss the question, rather than trying to find only one correct answer to it. This enables 
us to look and talk about different perspectives, and get a bit more around the whole 
matter.  
Because we still wanted some data to look at, we have decided to start our discussion with 
some of our individual experiences and ideas. Since we are a group of four different 
nationalities, we thought that it would be quite interesting to look at, talk about, and discuss 
our individual experiences.  
After this, we are going to discuss what parent support means for organic education and 
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lifestyle choices for their children. In this case we are going to look at the two schools, 
Montessori and Waldorf, that we have a focus on in this project. Then we are going to look 
a bit at family as a provider of linguistic resources and what parent choices may have to do 
with future social relations for the child.  
 
INDIVIDUAL EXPERIENCES 
In our group, we decided to do individual experiences. We didn't talk to each other or make 
them together before sharing, so the experiences we are discussing here are purely 
individual.  
The six different experiences are in fact quite different, but some were also a alike. One of 
us grew up in a home where organic food was in focus, one went to a private school where 
organic wasn't as important as just eating healthy, two of us went to regular schools and 
grew up in homes where the organic lifestyle was not a focus, and two of us said that 
school was not a choice, but was mostly about what was convenient and the organic 
lifestyle was not a big part of their childhood.  
An interesting thing about our individual experiences, is that the majority of us expressed 
that the choice or parents made about school/organic lifestyle, or could have made about 
especially organic lifestyle, would most definitely influence us today either consiously or 
not. None of us went to a special school like Montessori or Waldorf, but if we had we agree 
that this would also have had quite a big influence on our lifestyle as adults, for example in 
our choice of which education we chose after our primary education.  
The one who grew up in a home where the organic food and lifestyle was a big focus, said 
that this made him very aware of the food he bought today, even if he couldn't afford to 
buy only organic. He expressed the opinion that the choices him parents made and taught 
him about organic food, has influenced him quite a lot even in his teenage years. One of 
us who grew up in a home where organic food was not a focus, instead grew up with the 
idea that unhealthy food was not a danger, but should also not be an everyday ocurrance. 
Her mother had the idea that, candy on weekdays didn't hurt, but instead took away the 
need to go crazy in candy on particular days where it was allowed. Because she grew up 
in a home where her mother raised her with this idea, she believes that has influenced her 
way of viewing candy and unhealthy food as not being anything "special" and therefore 
doesn't go crazy in it no matter when or where.   
Both of these group members say that they have inherited their way of lifestyle from their 
parents, who didn't just talk about right, wrong, what to eat and what not to eat, but actually 
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did it themselves. This gives us the idea that learning by example of the parents, actually 
can have a better effect then if we had just been told43, and may have had a big influence 
on the lifestyle we have chosen as adults.  
If learning by example of our parents, helps children to get a better understanding of right 
and wrong, because they see their parents doing what they tell them to do, then we 
believe that learning by example is actually a great support for the childs choice of lifestyle 
later in life. Because the parents show the child and teach the child for example what is 
good to eat and what is not, then the child reacts to what he or she sees his or her parents 
doing, and this may create create an unconsious as well as consious feeling of support 
from the parents.  
Through our individual experiences, we have gotten the picture that the choices that were 
made for us about food or school by our parents, actually stick with us to this day and we 
all agree that if the choice of an organic lifestyle had been stronger in our home, then that 
would probably have changed our way of lifestyle as adults.  
 
PARENT SUPPORT 
When talking about parent support for education and lifestyle, we belive that it is important 
to start with the support of the young child even before they go to preschool. The support 
starts in the early years, because the parents are the childrens first teachers and role 
models of learning.44  
We can imagine a case, where the parents have decided early on that their child will be 
going to a Montessori or Waldorf school. When the parents prepare the child for going to 
preschool, they need to be aware of the methods and theories being taught in the 
Montessori or Waldorf education. Roughly said, both of these schools work with learning 
through creative play and practical tasks. The parents here need to be aware of this, and 
can support their child, by preparing it for this kind of learning. It can be through songs, 
outdoor activities or even involving them in cooking which also supports the childs learning 
of food and lifestyle choices. We believe that in the early years, it is important to equip the 
child, by supporting the way they are going to learn in their upcoming education.  
Later, when the child have started in school, it is important for the parent to be involved 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
43 http://www.livestrong.com/article/501079-how-do-parents-lifestyles-affect-their-children/ (found 
15.05.2014) 
44 http://www.pbs.org/parents/education/going-to-school/supporting-your-learner/role-of-parents/ (found 
16.05.2014) 
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with what the child is currently being taught.45 At this point in the childs education, we still 
think of the parents as the role models of learning. We therefore believe that it is important 
for the child to see it's role models being involved in the childs school, because this 
involvement can give the child a great deal of support of his or hers education and 
everyday life outside of the family.  
It is important, when the parents involve themselves in the childs education, to give their 
support without pressure, and without "drilling" the child for information about what they 
learn in school,46 so the child still feels that learning is fun and interesting and so that the 
parents support doesn't feel uncomfortable. Because some of us has experiences with 
being pressured by parents in our early school years, and therefore experienced that kind 
of support as too much and uncomfortable, we believe that it is important to pay attention 
to how the child reacts when talking about school and what they are currently learning.  
 
When wanting to support an organic lifestyle for the child, we believe that education is 
quite relevant as well.  
If a child is growing up in a family where organic food is a focus, then we can go back and 
look at the parents as the childs first teachers.47 Because we have a group member who 
grew up in a family where organic food was important, and the fact that his parents did a 
lot to explain to him the goods of organic food, which has influenced his wish for an 
organic lifestyle today, we have started of with a great picture of how to support the childs 
choice of an organic lifestyle later in life. Through this picture, we get an idea of how 
important it is for the parents to teach the child about cooking, food, and how it affects your 
body. We believe that this support can continue with choosing an organic education for the 
child. This could for example be the Waldorf education, where the child learns skills such 
as sewing, cooking, wood work, and outdoor activities.  
Therefore, we belive that when wanting to support the child in an organic lifestyle, 
choosing a particular kind of education, can be just as important as the parents teaching 
the child about food, health and the body. 
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  http://www.pbs.org/parents/education/going-to-school/supporting-your-learner/role-of-parents/ (found 
16.05.2014) 46	  http://www.pbs.org/parents/education/going-to-school/supporting-your-learner/role-of-parents/ (found 
16.05.2014) 47	  http://www.pbs.org/parents/education/going-to-school/supporting-your-learner/role-of-parents/ (found 
16.05.2014) 
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FAMILY AS A PROVIDER OF LINGUISTIC RESOURCES 
When looking at the matter of parent choices and support for an organic lifestyle and 
education and family as a provider of linguistic resources, we thought it would be 
interesting to look at Nigel Edleys idea of interpretative repertoires.48 In the larger image, 
interpretative repertoires are seen as "building blocks of conversation"49 or "a range of 
linguistic resources that can be drawn upon and utilized in the course of everyday social 
interaction".50 Edley talks about how these building blocks and linguistic resources, are 
provided to us by history.51 We believe that it is in the case of parent choices and support, 
relevant to look at family as a provider of history and these building blocks.  
The way that the family talks about organic lifestyle and education, can provide the child 
with tools to talk about organic lifestyle and education later in life with friends, family or 
children of their own.  
Once again we here go back to the one from our group who grew up with a lot of 
knowledge about organic food, to use as an example. It is easy for him to talk about and 
argue for an organic lifestyle, because he has been provided with interpretative repertoires 
through his parents choice and support of this lifestyle. We can put his experience next to 
another one of our group members, who grew up with no knowledge about an organic 
lifestyle. If these two were to have a conversation about the matter of positive/negative 
arguments for an organic lifestyle, it is easy to imagine that the arguments would come 
more natural to the one who grew up with knowledge of organic, because he had already 
been provided with these linguistic tools or "building blocks" by his parents to have this 
conversation. On the other hand, the one who grew up with no knowledge of organic, 
would have to acquire knowledge elsewhere before being able to play a significant role in 
the conversation. You could also imagine, that if these two had this conversation at a time 
where one of them had no knowledge at all about organic, and the other one had a lot, 
then the one with a lot of knowledge, would be able to pass his knowledge and linguistic 
recources on to the one with no knowledge. The building blocks that he then learned from 
his parents, would have been passed along in a new social context.  	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No matter if we are talking about organic education and lifestyle, or something else, then 
the knowledge that parents choose to pass on to their children or even lack of knowledge, 
can play a significant role in future social relations, such as for example conversations.   
 
2. Do (or how) these schools fit in with Deweyʼs idea of “The ideal school”?  
 
John Dewey dedicated many of his essays to the concept of a school that greatly differs 
from the then notion about students, teachers and the education as a whole. The ideas 
that he presented in his work are still quite unique and it will probably always be difficult to 
meet the conditions he described. Nevertheless, around the time that he published his 
works, there was a small, but significant wave of new and unconventional approaches to 
schooling. They sprang up when a change was needed and inevitable. The world is still in 
a big need of change and improvement. What we intend to do in this part of our project is 
to find out if Deweyʼs “utopian” vision of education is indeed utopian or if there is a chance 
that any shift in teaching and learning methods and in the overall stand on learning and 
education is closing in. We will base this research on observations and comparisons of 
various materials about Montessori and Waldorf schools with points from some of Deweyʼs 
work, such as Education, Direct and Indirect (1904), Progressive Education and the 
Science of Education (1928), The Need for Orientation (1935), and What Is Learning? 
(1937). 
 
Utopian Schools 
First, weʼre going to introduce Deweyʼs conception of the Utopian schools as he presented 
it in his speech Columbia University in 1933.52 He came up with a notion quite strange for 
the public – Utopia was a place where no schools existed. For a very simple reason: they 
were not necessary. In Utopian world, everything was basically an incentive to learning. 
People could find educational influences in every aspect of their everyday life – at home, in 
a park, at the office, in a gallery, everywhere basically. Their primary life experiences were 
offering enough matter to learn from and discover the coherence of the world around them. 
However, they did have a “study system”, so called assembly places, where the young met 
with the older (mature) members of society who directed the young ones, and learning 	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took place through workshops. These workshops consisted in diverse activities and 
observations. Curiosity was the basic principle which led the process. These places looked 
more like homes than the schools that we would probably have in mind and they were 
open-air. They were equipped with more advanced aids and orientated on all kinds of 
knowledge, which enabled the learners to grasp more information. The learning here was 
reciprocal and those who got to lead the “students” were mostly married persons who had 
children themselves. Unmarried young people also got the opportunity, but first they had to 
show an interest and then after observations, those who really had skills and talent could 
participate. Another important point was that the learning lay in the elders passing their 
experiences on the young. The young watched and observed the elders and somewhat 
copied their activities, although only partly. With more experience, they were able to follow 
them all the way up to the point of cooperation. Dewey points out that learning was one of 
the ways how the Utopians made their lives worth living and there was no other objective 
than self-development and growth. They discovered their strengths, tastes, aptitudes, all 
the positive capacities, but also the weaknesses and what they do was that they tried to 
balance them. Whatʼs more, Utopian “schooling” lacked any grading system, rivalry and 
competitiveness. The education had to be enjoyable, creative and productive. What could 
be regarded as the most important in it was a positive power which involves all the 
processes which help to build up confidence, curiosity and courage; to get rid of the 
feelings of embarrassment, constraint and self-consciousness and other negative feelings; 
and to get rid of obstacles which disable their growth. Lastly, it emphasized faith in human 
capacity and environment, which, if dealt with properly, could encourage all kinds of useful 
activities. 
 
Ideal school, Montessori and Rudolf Steinerʼs schools 
With this picture in mind, we can now move on to the core of this part – the comparison of 
the observations with the ideal school. It is important to note that the Utopian school is not 
the same as the ideal school. The former seems to be too far-fetched, at least today. The 
signs of the latter, however, can be already seen in some institutions, in the ones we 
chose, for example. 
In the essay Progressive Education and the Science of Education, Dewey highlights 
“respect for freedom and individuality, less formality, building on experience, activity over 
passivity, communicating openly, and engendering a public or common spirit whereby the 
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student learns personal and social responsibility.”53  
When we look at our observations of Montessori schools, we can immediately notice 
resemblance. One of the main ideas of Montessori method is that children are free to 
choose their activity and can dedicate it as much time as they wish, they can work alone or 
in groups, they can adjust the tempo that suits them and they can choose where they want 
to work.54 Teachers and students cooperate – the teachers guide and direct the kids and 
share their experiences with them. They dedicate time to observation of students not only 
in the educational “sphere”, but they also console them and try to create ideal social 
environment which would enhance the study process. We could say that the experience 
very much consists in the methods that Dr. Maria Montessori created herself – the 
manipulatives. They are carefully thought-out and with the teachers ʻguidance they enable 
children to gain more knowledge. This method obviously promotes activity, and whatʼs 
more, interaction.55 The children work either individually or in groups, and the other aspect 
of interaction is present in the work with the manipulatives. They also learn how to be 
responsible for themselves and the environment through simple, but organized activities 
such as polishing shoes, cleaning the kitchen and others.56 
In Waldorf schools, freedom and individuality are embraced through a strong emphasis on 
arts. Students are encouraged to create their own textbooks and by combining the arts 
with the curriculum, the learning is easier and more appealing. There is less freedom of 
movement and choice as in the Montessori schools, however. We can observe interaction 
in Waldorf too – students are allowed to collaborate with each other which often brings 
valuable results and reinforces the relationships. Another interactive side of Waldorf is that 
the students work with various materials and techniques in special workrooms. This way, 
they broaden their skills and discover aptitudes which they improve with time. The same of 
course happens with their weaknesses – they look for ways how to improve at those 
activities. Teachers stay with their students for the whole period so they can get closer to 
them and help them with their growth. They try to create a feeling of credibility, reliance 
and confidence. Steinerʼs philosophy was quite spiritual. Teachers connect the spirituality 
with arts and they draw the studentsʼ attention to the world around them. They want them 
to become aware of the beauty in them and around them and they show them how to look 	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after it. 
Dewey also notes that “a progressive school is primary concerned with growth, with a 
moving and changing process, with transforming existing capacities and experiences; what 
already exists by way of native endowment and past achievement is subordinate to what it 
may become. Possibilities are more important than what already exists, and knowledge of 
the latter counts only in its bearing upon possibilities.”57 
Even though both of the schools are closely tied with sharing of first-hand experience and 
promoting of growth, there are critiques that point out to outdated teaching methods. In 
Montessori case, there are contentions about the need for adaptation to the present needs 
of education since all the methods and teaching aids have stayed unchanged since Dr. 
Montessoriʼs times.58 The criticism of Waldorf schools consists in rather controversial 
philosophy – anthroposophy, often called a sect, which lies at the rudiments of the school. 
It is criticized mainly because of the sectarian nature and the racist elements – Steiner 
believed in reincarnation and the races were, in his opinion, some kind of evolutional 
levels. The schools are officially not promoting this philosophy but many parents claim that 
some of the institutions are clearly emphasizing it.59 All of these issues impede the change 
necessary for further growth. 
The study of ideal school continues in the essay What Is Learning? where Dewey claims 
that “learning is best motivated and accomplished by studentsʼ internal senses of 
satisfaction, accomplishment, and excitement, not by external rewards.”60 A similar idea is 
expressed in Education, Direct and Indirect where he critiques “an overly directive 
educational system that places too much emphasis on teachers, textbooks, grades, or 
tasks to be completed rather than on helping students find ways to navigate their way in 
the world.”61 
Both Montessori and Waldorf are grading-free. Montessoriʼs manipulatives are self-
corrective which means that the children can evaluate the results of their activity 
themselves. The teachers present the materials, which are basics of the curriculum, to the 
students and then leave the choice to them. All the aids should contribute to the growth of 
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studentsʼ skills and knowledge. With this system, theyʼre not forced to do the activities, 
rather, they follow their interests and then they discuss the activity and the results with the 
teachers. 
Waldorf teachers create the curriculum themselves which gives them an opportunity to 
elaborate and deepen the knowledge of their students. They leave enough space for the 
students to try and experiment. They combine arts with science which fosters childrenʼs 
overall growth and development. It allows them to see and create further links in among 
their knowledge. 
 
This analysis points out to many similarities between the ideal school and Montessori and 
Waldorf. When we look at the critiques and testimonies of parents, there seems to be a 
wall growing between the existing schools and Deweyʼs concept. In spite of that, the main 
elements of these approaches point to effort to move away from the conventional system 
and offer their students wider options. In The Need for Orientation, Dewey criticized that 
“students were too often treated as “intellectual robots,” were not provided with their 
“intellectual legs,” and were lost ethically and occupationally when they left school.”62 Both 
schools are trying to avoid this attitude. They are both child-centred and even though 
Dewey did not support this idea, the students seem to benefit from it. 
 
3. How do teachers work with experience, situation (external and internal 
conditions) and curriculum in order to achieve the “right” growth of their 
students?  
 
When describing experience, Dewey uses two principles: continuity and interaction.63 By 
continuity it is meant to discriminate by the experiences that are worth for education and 
those that are not and by interaction, it is meant the two factors – objective and internal 
conditions – taken together form a so called situation. Every experience should do 
something in preparing a person for later experiences. This is what Dewey means by 
growth.64 When receiving these experiences a child later in life does not see himself in 
another world, but the same world, just from different perspective of the same world.  	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When looking at the teachers from the authentic Montessori schools they take learning 
seriously, letting the children observing the teacher in how to make use of the different 
materials. They are creating their own experience and then use that experience to practice 
on their own with the material, the teacher had just introduced. Here the continuity of the 
experience is the teacher demonstrating the material, which is an experience worth for 
education, and the interaction is objection condition being the teacher demonstrating the 
material and the internal condition being the student practicing the material afterwards. 
Another example is when the children start to write. Here they start using sandpaper 
letters. First the teacher takes out a letter and let her finger trace it, while mentioning it is a 
curved stroke. Afterwards the child does the same. The teacher then finds other letters 
with a curved stroke and does the same exercise and let the student do the same 
afterwards. When the student has learned all the curved strokes he can then continue on 
with the other letters and when he had learned them all, he can start connecting the letters 
together and build words. When he has mastered this skill he can then continue to writing 
on paper.65 
By this example we notice both the continuity and interaction experience helps the child 
with the right growth. The teacher teaches him the different curved letters, tracing them 
(continuity) and led him do the same (interaction), before moving to the next level and then 
mastering this skill. These two principles are preparing the child for later experiences as 
we can see, by the child grasping the curved letters, before learning the rest. 
When it comes to the curriculum as earlier mentioned the Montessori Method has adapted 
theirs with a circle time and at least three hours of work. During these periods the children 
are learning to read, write, count, and socialize as a community. As discovered in the 
earlier example the experiences gained during work time make the children archive the 
right growth. During circle time they learn to socialize. This can also be seen as beneficial 
for the right growth, since they receive experience of how to interact with others, how to 
solve an argument, and how to be polite with each other. Thus the children enrolled in an 
authentic Montessori school will archive the right growth according to Deweyʼs theory. 
 
The teachers from the Waldorf schools have a different approach then it comes to start 
learning how to read and write. When they are going to learn a letter, the first day they will 	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hear a story and afterwards have to draw. If the letter they have to learn is for instance ʻmʼ 
the story might contain mountains, meaning they are drawing a mountain. The next day 
when coming back to the class, the classroom will be filled with drawings of mountains. 
Then they will hear the story again and the retell of the story is very crucial since this is a 
way they learn verbal skills.66 
After hearing the story again they are asked which words start with an ʻm.ʼ This is a kind of 
a game and the children might come up with a wrong answer, but that is a part of the 
learning process. 
On the third day the teacher will erase the lower part of the mountain on the blackboard 
leaving an ʻm.ʼ This exercise makes the children remember the letter ʻm.ʼ Hereafter the 
children write a couple of sentences, maybe about mountains. The sentences might 
contain some spelling mistakes, but this exercise is for the students making a relationship 
with the text. Later on they start writing their own textbooks for example about the 
renaissance and these textbooks they cherish. 
Here we see another example of how the two factors of experiences work out. The teacher 
tells a story consisting words beginning with the letter ʻmʼ (continuity) and hereafter the 
students draw a drawing of something that starts with the letter ʻmʼ (interaction) and by this 
preparing the students for later experiences: naming words beginning with ʻm,ʼ seeing the 
ʻmʼ in the word and write sentences, which make the students archive the right growth. 
In the Waldorf school system they have the same classes as in the traditional school: 
English, history, science, and foreign languages. Furthermore they encourage the 
childrenʼs creativity, meaning they have classes within art and handwork.67 The curriculum 
helps with the experiences concerning having a topic like world myths and then moving on 
to legends. Here the students have made their own textbooks in myths and those they can 
use as a guideline for legends to for example see the difference between a myth and a 
legend. Thus the teacher teaches about myth (continuity) and the students write their own 
textbooks (interactions) and this prepares them for later experiences. Therefore the 
Waldorf method also helps the students in archiving the right growth. 
 
Even though the two different educational methods are implying different methods when 
educating the students, they both employ the experiences and help the students archiving 
the right growth from Deweyʼs point of view. The Montessori makes use of materials, 	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changing the material, when the student has grasped the intended skill, while the Waldorf 
listens to stories, draw and later on make their own textbook. 
 
4. Why and how are these ideologies popular? Did modernization and 
globalization affect the concepts? How?  
 
Waldorf  
As a response to the post WWI crisis, Steiner opened his first school in Stuttgart 1919, 
with the hope that through an alternative education, society will become more peaceful 
(Edwards 2002). Indeed the origins of the Waldorf education, has older roots than WWI, 
but we could interpret the war as the catalyst that, or because of which, Steiner left 
anthroposophyʼs first row, and embarked on the Waldorf “ship”. As we know, Steiner 
based his educational philosophy on the development of the spiritual creature living inside 
each and one of us, through observations, understanding and nurture. In doing so, the 
curriculum and methods were conceived in a particular way, through which the child would 
experience life in its normal pace. That meant, little or no interference of “modern 
technology” with the child. Even reading wasnʼt considered a must until the child was 
ready and  he was “asking” for it. Keeping in mind this aspect of the Waldorf education, we 
can fast forward in time, and see that this aspect of Steinerʼs philosophy is still present. 
Children engaged in Waldorf education, have almost no contact with modern technology, 
specially not within the school premises. The reading policy, the class structure, basic 
curriculum structure, etc…, haven't  but changed much. It is still a special, spiritual 
environment in which nurture, empathy, solidarity are the tools by which children are 
guided through existence. One of the things that has inevitable changed, and we believe 
that this is of great importance, is the way teachers think and act. The unpredictable 
human factor, transformed the Waldorf education/ experience because at the core of 
Steinerʼs philosophy and method is the teacher and his relationship with the child. 
Changed into what? We think it might be almost impossible to answer such a question in a 
respectable way. That would suppose to interview in the same manner all the Waldorf 
teachers on the planet. But thatʼs not our goal with this research questions, nor with this 
project. We just want to stress that this question, from this perspective, lead us to realize 
the importance of the human/ teacher factor within any education, and how the passing of 
time will inherently change any educational method.  
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Although highly contested, mainly, in the recent history (Dan Dugan his project 
www.waldorfcritics.org), and not only, Waldorf education is on the rise in the US 
“Approximately 150 Waldorf schools are currently operating in North America. There are 
also public Waldorf programs in Milwaukee, Wisconsin and Detroit, Michigan.”68 and  from 
other sources: “ There are currently over 1,200 Steiner schools worldwide and 2,000 Early 
Years settings69 in a total of 60 different countries, 36 in the UK & Ireland.”70  
Thus we can see that Steinerʼs method lives and grows exponentially and maybe even 
proportionally with the globalization process, as a alternative to education and not only 
that, in the social and economic dysfunctional context were all living, maybe the Steiner 
method has something that the world needs.  
 
Montessori 
Roughly around the same time, but before WWI, Maria Montessori had implemented her 
methods and knowledge in the first classroom in Rome 1907. Her context and field work 
led her to specialize on the poor children from the suburbs of Rome. In her “classroom” 
she set the base of well structured teaching method which emphasized on the inner 
spiritual child, in a way very similar to that of Steiner, but with a different approach. We 
could say that the Montessori method is more connected to the physical realm. The 
curriculum emphasizes on logical, practical tasks through means of games and play. But 
how did the method change in time? We believe that the Montessori method, having more 
a physical structure and guidelines for school conduct and curriculum, didnʼt change to 
much if we consider the teacher input in the childʼs experience. What did change for sure, 
is the technology they use. All kinds of toys, manipulatives, games, observation and 
communication techniques had to change/ evolve gradually in time, because the very 
nature and basis of the Montessori philosophy was rooted in Maria Montessoriʼs 
engineering background.  
Although scrutinized and contested by some from the very beginning (ex. Kilpatrick 1914), 
the Montessori method resisted criticism and the test of time and at the moment it is very 
popular at the moment all around the world: “NAMTA estimates that there are about 4,500 
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Montessori schools in the United States and about 20,000 worldwide.”71 As far as the 
increasingly globalized context of today, the Montessori method as we can see from the 
numbers above, is more popular than the Waldorf method, maybe because it is conceived 
in such way that its pupils gain real life knowledge and practical skills earlier. 
To conclude, the questions and topics touched and lead the way towards the next parts of 
the project, we want to stress again our main concern that came out of this question. 
Namely, we were interested on how the methods examined changed in time, but to be 
more specific we, chose to take forward the questions of how do teachers in a modern day 
institution play their part in a “script” written almost a century ago, and how should this 
aspect be considered when we will answer our projects problem formulation? 
 
5. How do the chosen study cases make use of the deep ecology and 
ecosophy principles? 
 
Waldorf and the principles of DEM and Ecosophy 
In Waldorf schools, the concentration on the pupilʼs thinking and especially emotional 
connection about the nature and environment we as human beings are living in is very 
important. As the kids love being out in the nature, they become friends with it and are 
therefore learning to treat it in the right way. Respect nature by not seeing it from above, 
but seeing themselves as just one part of the rich and diverse nature is one very important 
point in a Waldorf education.  
 
As humans naturally treat a friend as well as possible, it is a natural result of the Waldorf 
education that the students turn out to be as environmentally friendly and as well-
connected to it as possible. To reach the goal of connecting the students to nature, it is of 
high importance to not only let the pupils inhale a big amount of dry facts, but make them 
connect emotionally, too.  
As a fact, Waldorf students learn to be practically evolved into nature. As it is simply not 
enough to have outer experiences as well as emotional connections to nature and the 
environment. This usually leads to awareness of what human beings do with this planet, 
namely destroy it with their actions. What is needed though are human beings taking 	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actions, learning to work together with- and use the nature in the right way.  
In a Waldorf education it is therefore a must-do  to collect experiences in ecological 
farming and taking care of forrests as the the students enter the middle and upper 
secondary part of their education.  
 
In that way, a Waldorf student will be able to actually take actions to reduce the damage 
human beings have been done to the planet earth and their inhabitants.  
It is to say, that a great enthusiasm and engagement of he teachers and their teachings is 
of high importance in this circle as only through that, it can be ensured that students pick 
up a deep thinking about their actions within the planetʼs environment. 
 
It is within the principle of Waldorf pedagogy, to let the students engage with nature as 
much as possible in order to create compassion and engagement towards and into the 
development of the planetʼs environment.  
 
As the word “ecology“ is often use to refer to the ways of how inhabitants of the planet 
earth interact with each other and their surroundings, we can already see the strong 
connection between Arne Naesseʼs thoughts about the environment and Waldorf 
education.  
As mentioned above, it is important to think deeper about the studentʼs/humanʼs 
surroundings than just in a cognitive or emotional way.  
In deep ecology it is of highest importance to think deeply about  humanʼs behavior 
towards its surroundings and put these thoughts and feelings into reality of everyday life, 
meaning adopting the results of the “deep thinking“ and reflections into our lifestyle, 
decisions and actions.  
 
Without the action towards a change of how the planetʼs human population is destroying 
its surroundings, there will be no change. Actions are key to deep ecology as well as they 
are in a Waldorf education.  
Here, we can see the actual close connection between these two ways of thinking.  
 
Deep thinking and evaluating makes a human being take action.  
In our current society, we face an era of overloads of information through the media. 
Everything goes very fast, and there is a lot of buzz around nothing.  
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It gets harder and harder for us, to calm down and think and reflect about our behaviors, 
question the society we live in and by that see the actual reasons for the sickness of the 
planet. Which is the result of human actions, pretending and thinking to be the superior 
race on the planet.  
 
In Waldorf schools, it is part of the weekly schedule to teach about nature and the 
studentʼs actual relationship to it. 
Thus, creates a kind of ecological wisdom which we can see when we look at the 
developer of the deep ecology, who is Arne Naess.  
He could only do so, because he was a human being who reflected, thought and was 
connected to his environment in a deep way.  
 
Calling the system on planet earth an ecosophy, namely a philosophy that is deeply rooted 
in a humanʼs mind through committing, thinking and acting in the world that is brought up 
by ecological wisdom and a healthy balance to nature that creates a harmony so powerful, 
no human could ever do harm to nature any more.  
 
Montessori and the deep ecology movement 
In a Montessori school environment, it is easy to acknowledge that nature and educating 
the child in the nature also plays a vital role. An important thing in the teachings on 
Montessori schools is how the child is given freedom, within a set of rules of course. The 
child is to become an individual who are capable judging what is right and what is wrong. 
This is where deep ecology or at least the thoughts behind it also plays a vital role. 
 
The base of deep ecology is centered on some different principles, conserving the 
wilderness, meaning not to cut down forests as well as preserving these places of 
wildernes for the future. And of course treading litghly on the earth, meaning that we are to 
take care of our nature and not just live like we dont care about the place we live in. The 
ideas are also part of what montessiori kids are taught through their education:  
 
“There must be provision for the child to have contact with nature; to understand and 
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appreciate the order, the harmony and the beauty in nature.” Maria Montessori“72 
This quote from Maria Montessori from who this way of education is also based from, very 
well explains what the meaning of nature is or at least which thoughts the kids should have 
on nature going through a montessori school. 
It shows somewhat the the base which deep ecology movement is also centered around, 
the very basic thought of respect. Being able to respect what weʼve been given and not 
destroy it, in other words it teaches us the values of appreciating what we have.  
 
These thoughts and how DEM73 is implemented in the everyday education in Montessori 
schools, also show as Maria Montessori thought of nature as an extension of the 
classroom where the kids are taught. The focus on nature and how the kids are taught to 
respect it is therefore very clearly a part of this way of teaching. And perhaps more than 
ever it is relevant and important to keep it as a part, as we are already struggling with 
global warming and such in our world. 
 
Both Waldorf schools as well as Montessori schools makes use of the nature in the 
education, DEM and ecology is present in each of the ways of teaching. Even though it 
may be different ways of teaching, the still teach the same values, for the kids/pupils to 
cherish and be grateful for the nature that we have. As well as they also focus on letting 
nature be a part of their education, for the kids to learn and experience while being a part 
of it. 
 
OBSERVATIONS 
These observations are made through watching videos, and reading about the two 
schools. The idea behind these oberservations, is to express how we have observed the 
two schools through how they are portrayed in especially videos. The sources for these 
observations are to be found in our bibliography.  
 
 
 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
72 http://livingmontessorinow.com/2012/04/02/montessori-monday-montessori-inspired-outdoor-environment/ 
73 DEM = Deep ecology movement.	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Around what age does the child engaged in Waldorf or Montessori education 
learn numbers, counting (math logic), writing and reading?  
 
Waldorf 
In the Waldorf education, the childʼs development is divided into three stages, all lasting 7 
years. The first stage is based on play and imitation which offer the first learning 
experiences for the kids. The second stage starts with the change of teeth and continues 
until puberty. Arts are being used to stir up childrenʼs imagination and the teacher is the 
key figure who leads the students towards valuable experiences. It is in this stage that a 
child starts to learn the basics such as writing, reading and counting. (Easton 1997:88) 
What is exceptional in Waldorf School is the belief that children learn to write before they 
can read. Itʼs based on the idea that early teaching of reading can lead to so called 
“tiredness toward reading”.  There is also evidence that postponed reading doesnʼt mean 
any disadvantages. Waldorf teachers respect and are aware of every childʼs tempo. The 
reading can therefore start in the third grade, for instance. The third stage covers the high 
school years and it consists in learning how to analyze, reflect and judge in order to take 
get valuable experiences (Easton 1997:8974). 
 
Montessori 
Reading processes begins in the pre-school, around the age of 3. Children start with 
learning new vocabulary and various sounds of their language. They discover that sounds 
form the words and later they will be able to associate them with letters. Writing starts 
around the age of 4-5. Children do certain physical exercises which help them to improve 
their motor skills and prepare them for the process of writing. They learn to listen and 
concentrate. They use a number of materials such as metal insets, sandpaper letters and 
moveable alphabet and by repetition, they learn the letter and slowly they can form the 
whole words. Counting begins in pre-school as well. Again, they use various materials 
through which they become aware of shapes, volumes, quantities, etc. 
 
 
 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
74  Freda, Easton; Educating the Whole Child, "Head, Heart, and Hands": Learning from the Waldorf 
ExperienceAuthor(s). Theory into Practice, Vol. 36, No. 2, Exploring the Margins: Lessons from 
AlternativeSchools 1997;  pp. 87-94 
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How large are the classes and what is the teacher-student ratio? 
 
Waldorf 
In Waldorf schools, the students have the same class teacher for the full eight years of 
primary school. This allows them to create deep and trustworthy relationship, which is a 
key element in Steinerʼs philosophy on education. Teachers get to know the studentsʼ 
strengths and weaknesses and can help and encourage them in their growth. There seem 
to be 10-30 students in the class which means enough space for students to interact and 
get better understanding of the subject. 
 
Montessori 
“Montessori classrooms are expected to have thirty to thirty-five children and traditionally 
often have fifty.” (Angeline S. Lilard, p. 17675) In the videos we observed, it seemed to be 
less though. There is more than one teacher in the classroom (at least 1 certified teacher 
for 30 pupils, but usually there are also 1-2 teacher assistants who are undergoing a 
teacher certification in the Montessori method) so they can observe the kids and help them 
with the activities. They can either work with one student at time or with a small group of 
students.  
 
How do the classrooms look like? 
 
Waldorf 
The classrooms are one of the means that enhance the learning experience in Waldorf, 
and probably in every other school. The environment that the teachers create is very 
calming and friendly. Everything is very natural and artistic – the colors, the materials, the 
patterns, etc. All mixed together with the other furnishing and equipments seems to stir up 
kidsʼ motivation and creativity. "The class rooms for kindergarten, are often painted early 
grades, a soft, warm, pink tone is usually selected for walls and curtains because of its 
gently active and supportive quality. Pink is a loving, innocent color, decidedly feminine in 
character. From sixth grade on into the high school, various shades of blue dominate, and 
even lavender, lilac, and violet tones are indicated for the more inwardly active, thoughtful 
	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
75Angeline S. Liliard; Playful Learning and Montessori Education; American Journal of Play 2013, Vol. 5 
Issue 2, p157 
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work of the upper school adolescent."76 An important part of the classroom seems to be 
the blackboard which is used by the teachers to introduce the topics and engage the 
students in the class. The walls are decorated with the studentsʼ works. There are also 
theme decorations, based on the season for example, and each child can contribute with 
their piece of work. Everything is very colorful and itʼs possible to notice the aestheticism 
that forms a very important part of Waldorf thinking.  
 
Montessori 
Classrooms are less artistic and more practical than Waldorf classrooms. Theyʼre simple 
and orderly. Everything has its place and is accessible to children. There is a space for 
both individual and group activity. Children are free to move. Theyʼre not obliged to sit at 
the tables and do all the activities there. There are special spots for different subject matter 
lessons. The walls are also decorated, mostly with studentsʼ works. Some teachers 
suggest that the environment shouldnʼt be modified by the adults but rather left to kids and 
their needs and desires, thus it is common to see students arts on display. 
 
What kind of toys/tools are used in the classrooms? 
 
Waldorf 
The teachers use toys for storytelling. They are usually various dolls, animals, etc., usually 
build out of natural materials. Plastic is not very popular in Waldorf schools.There can be 
seen various tools as kitchen utensils or sewing tools and equipment, carpenterʼs tools, 
musical instruments, and other artistic tools. Other than that, students use textbooks that 
they create themselves. They are a very important source of their knowledge which allows 
them, the students, to follow their own development throughout the years, thus making the 
learning process more personal, elevating the level of involvement. 
 
Montessori 
Montessori is famous for its manipulatives – teaching materials designed by Maria 
Montessori77. They are self-corrective nature of the manipulatives doesn't imply the fact 
the the child uses the materials in what ever manner he/she desires. The material is 
introduced by the teacher to the child, after which the “self-corrective” nature of the 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
76http://www.waldorftoday.com/2010/12/color-in-the-waldorf-school-van-james/ 77	  http://www.montessoriservices.com/practical-life/manipulatives - 18.05.2014	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materials leads the child to completing the game, puzzle or whatever the task would be. 
These materials are organized into lessons. Using such materials enables children to 
move on in their learning process. The most famous are the wooden cylinders, the pink 
tower, the golden beads, or the brown stair. The manipulatives, games, toys used in 
Montessori schools are usually made out of a range of materials(wood, plastic, etc.) 
 
Classroom dynamics? 
 
Waldorf 
The day is always started with a teacher and a student greeting each other and thus 
creating bonds from the first day. The relations are more personal than in classical schools 
and children treat each other very politely. The teachers lead the class and leave enough 
space for students to answer or guess. Students can, and it is encouraged to help each 
other and provide a feedback to each other just as teachers do. 
 
Montessori 
Children are usually working alone, guided by the teachers. They work/play with the 
materials after they have been instructed how to use them and how to take care of them 
during and after using them.  There is also a possibility for group working and learning 
from each other. The classes usually consist of groups of kids with an age span up to 3 
years. It is believed in Montessori that this age difference is another way of learning for 
young children and enhancing leadership skills for the older ones. There are polemics if it 
really works this way but this is the official theory. 
 
How close are the studied methods to Deweyʼs ideal school concept? 
 
Waldorf 
The balance/ relationship between the teacher and student is well underlined within 
Steinerʼs philosophy. His emphasis on outdoor and purposeful activities, the experience of 
the child in environment, are all signs that showed us a resemblance with Deweyʼs “ideal 
school concept”. 
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Montessori 
From what we can observe, Montessori puts the most attention on child, not the teacher. 
Teacher is “only” a person who shows children the way to knowledge. Children donʼt get 
grades. The manipulatives they use give them enough feedback so they are aware of their 
success or error. Teachers are also aware that their skills need to be improved and have 
to be prepared for challenges.  According to what is presented about Montessori school, 
they stress tolerance and openness and build on experience which is very important in the 
ideal school concept.  
 
Can we observe the principles of Næssʼs ecosophy? 
 
Waldorf 
Some of the ecosophical principles are in a way embedded in the Waldorf curriculum. 
Waldorf philosophy is very spiritual and it tries to connect the students with the world 
around. Students are taught since young age how to treat each other and the nature. They 
spend a lot of time outdoors which for sure has an impact on them.  
 
Montessori 
Montessori philosophy is, to some extent, less spiritual than Rudolf Steinerʼs, even though 
Montessoriʼs goal was to help the child discover themselves, the world and the relationship 
between the two. Many of Montessoriʼs quotes refer to nature, Earth and the childʼs soul, 
for example “The land is where our roots are. The children must be taught to feel 
and live in harmony with the Earth.” or “It is necessary to place the soul of the child 
in contact with creation, in order that he may lay up for himself treasure from the 
directly educating forces of living nature.”  There is also an example in Dee Joy 
Coulterʼs (EdD) article about a pattern of reverse symmetries between Montessori and 
Steiner that shows how the young Montessori students raise money to preserve Brazilian 
rain forest. In the same study we discovered the fact that Maria Montessori was involved 
and interested in the Teosophical Society, even influenced by some of Steinerʼs work, later 
in her career. (Montessori and Steiner: A Pattern of Reverse Symmetries). All these can be 
interpreted and identified with small parts of Næssʼs ecosophy.  
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Teacher qualification? 
 
Waldorf 
All the teachers in Waldorf school are certified. They must have a university degree and 
teaching certification from a Waldorf teacher education college/institute. Theyʼre also 
trained in anthroposophy.  
 
Montessori 
Those who want to become Montessori teachers need to be certified by one of the 
Montessori certification and training centres. There are two big associations that represent 
the Montessori philosophy – AMI, the original one, and AMS, which was established in the 
USA and differs from the former Association in that embraces more progressive attitude 
towards the methods. 
 
Source Criticism 
 
When observing a school, theory or method, we need to be aware of the information we 
get. There will always be both skeptics and fans, and therefore when listening to a person 
talk about their opinion according to either Montessori or Waldorf schools in this case, we 
need to keep an open mind. The things said in the videos are most of the time personal 
opinions and can therefore rarely be used as accurate or correct data, but can instead 
provide a different and new understanding of the schools, methods or theories. 
 
CONCLUSION 
In the quest for identifying “the organic teaching trend”, after a few months of investigating 
two of the present day “alternative” teaching methods, from philosophical and practical 
angles, we end up in the moment when we have to reflect, analyze and argue the needed 
answer for our problem formulation. Weʼre aware that our field of knowledge could have 
been greater, and that we have “missing pictures” and that this matter is highly researched 
and written about by many scholars, nevertheless, we will attempt and conceive the 
organic teaching trend by concluding what we found whilst  peeking through the narrow 
opening of the door, which was this semesterʼs length. 
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In our discussion of parent choices and support, we ended up concluding from our own 
thought process and analysis, that parents can have a significant effect on especially their 
childrens future and the choices they make.  
Our research on the ideal school, Montessori and Waldorf resulted in the following 
findings. The criteria that John Dewey set for the ideal school are not, in our opinion, as 
idealistic as it might appear at first sight. In theory, our chosen schools are very close to 
the concept. Our research, however, was based on observations, which consisted in more 
than theories – that means that the promoted and used philosophies and methods deflect 
in certain ways from the original ideas that lead to the creation of the analysed schools. 
Considering this fact, it is obvious then that it is more difficult to recognize the similarities. 
Still, we believe that Deweyʼs ideas are becoming more popular and they might get into 
practice most likely. 
This part of the project also demonstrated the similarities and differences between 
Montessori and Waldorf. They are child-centred, active and interactive methods which 
emphasize freedom and individuality. They differ in the freedom that is given to children, 
however. Waldorf embraces a more creative, artistic approach than Montessori, which 
seems to be more mechanical and repeating. Both of them refuse any grading systems; 
instead they get by “intrinsic satisfaction”.  
After observing our study cases of montessori and waldorf we have discovered that 
although the two educational methods are different from one another they can still be seen 
as alternative educational methods. They are nevertheless not focusing on the same. 
While Montessori focuses on developing an independent child by using organic materials, 
Waldorf focuses on creativity in an organic environment. 
They are both encouraging to follow the studentʼs rate of learning, whether it being in the 
Montessori school, where the teachers look to teach the individual child, or Waldorf where 
they move slowly like in the example of how to learn to write.  
Just because these two methods can be seen as alternative methods does not necessarily 
mean they are organic. They can be considered to be organic because of the chosen 
materials and environment they are using. Furthermore they both follow to a certain 
degree the green philosophy. They are both encouraging the child to have an 
understanding of the nature and the world. The child needs a self-awareness and be able 
to socialize with people, know how to be polite and avoid arguments, but also how to solve 
them.  
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Since the right growth focuses on the continuity and interaction experience preparing a 
person for later experiences, an organic teaching trend could be seen as experiences 
learned in the school system for instance how to recycle, which materials are organic, how 
to treat each other, etc. After graduating from the school these experiences have helped 
the child (now adult) with applying the experiences in the real world. Such a teaching 
method might help the population gain more knowledge in how to take care of the world 
and how to behave properly against one another.  
Waldorf schools built upon the ideas of Rudolf Steiner is something which is opposed to 
this trend of renewal and moving forward in todayʼs ever evolving society, as it is still 
based upon ideas from  a philosopher who died almost 100 years ago. Kids are still being 
taught after the 7-year cycle going from child-hood to the day that they are 21 and are 
considered able to move onto a new path in life. The kids of Waldorf schools are still being 
viewed as individuals who have to be treated this way, based on both their strengths and 
weaknesses.  
It is also apparent that the critique based on different peopleʼs views seems very valid, as 
this way of education may not be fitting for people in an evolving society, as the one which 
we live in today. Learning to read is something which we educate children for earlier and 
more efficiently than we did a century ago, this is also apparent when looking at organic 
trends, as well as things which have changed when looking at for instance the way of 
education. How and when the organic way of thinking is introduces is not that difficult to 
answer, but the fact that I remains as an important factor of Waldorf education seems very 
important. Now more than ever it is of importance to keep nature and how we treat it as a 
basic way of educating our children. 
From researching and studying our two study cases it is apparent that both Montessori 
and Waldorf make use of the very basic principles of the deep ecology movement a long 
with teaching in and about the nature. Both educations teach the kids to value and 
appreciate the nature that we live in. The principles of the deep ecology movement is also 
very fundamental teachings, as it focuses on leaving the earth as we arrived. Not leaving 
´footprintsʻ as trash and trying to pollute as little as possible. 
Both schools of education focuses of trying to make the nature a part of the education, and 
it is also notable how happy Maria Montessori was for the nature, as it is very apparent in 
the schools. Her quote about how the nature is just an extension of the classroom shows 
this very well. What we teach kids today and how different they are taught than for 
instance 100 years ago shows up in many ways, and even though our ways of educating 
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kids have changed a lot, it is still the very basics of the deep ecology which is important. 
These very basic values as damaging the earth as little as possible may be more 
important than ever before, as we are struggling with themes like global warming. This is 
why deep ecology and teachings of the nature is important, for everyone and should be 
cherished as a part of the education. 
 
DISCUSSION AND PERSPECTIVATION 
“Today, what people call learning is forced on you. Everyone is forced to learn the same 
thing on the same day at the same speed in class. But everyone is different. For some, 
class goes too fast, for some too slow, for some in the wring direction. But give everyone a 
chance, in addition to school, to follow up their own bent from the start, to find out about 
whatever theyʼre interested in by looking it up in their own homes, at their own speed, in 
their own time, and everyone will enjoy learning.”78 
Departing from Asimovʼs opinion, stated in 1988 during an interview, we can identify, 
again, the problem, but from a different source, in a different timeline. Asimov lived at the 
end of the last century, and some of us can find ourselves very much in his statement. 
From a philosophical perspective, considering the role of education, which is to prepare 
the child for living, existing in the future, Sir Ken Robinson nicely puts it during his famous 
TED talk in 2006: “..education is meant to take us into the future we cant grasp..”79. By “us” 
he implicitly refers to the children of today as well. The point he tries to make is that with 
todayʼs knowledge, plus what we know and what we learned from past experiences, we 
canʼt teach anyone on how to do the jobs of the next 20-30 years, even more we donʼt 
even know if there will be such a concept as the one we call today “job”. Thus the 
education today should encourage the development of creativity and imagination, because 
those are the most powerful tools a child has embedded in him naturally. From here, the 
obvious question rising should be HOW? How to encourage creativity and imagination? 
But this matter, of preparing the child for the future we canʼt imagine, seems to be a 
continuous paradox… even if we try and coin the exact methods, we wont be able to 
answer the question on “How the future will look in 20-30 years?” thus making it 
impossible to equip the child with the right tools with which he will help him, shape his 
environment in the future.  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
78 Isaac Asimov talking about education an interview with Bill Moyers in - Moyers B., "A world of ideas" 
Doubleday, 1 edition April 26, 1989 
79 http://www.ted.com/talks/ken_robinson_says_schools_kill_creativity#t-129867 - 13.05.2014 
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To answer this question, more than a century ago, Dewey conceived the idea of the “ideal 
school”. Others , a bit later, like Steiner and Montessori had their attempts on creating new 
schools, where, through different methods, creativity, imagination and the inner child would 
be at the nurtured, cherished and brought up in a different way.  
Why emphasize on creativity? Going a back in time we can say that the creative minds 
pulled or pushed mankind through existence in a decent manner. Why not trust  the 
creative side of our being from now on? Why not emphasize on it now, more then ever? 
The need of less standardized testing, less emphasize on the mechanical reproduction, 
more power to wonder and questioning and the chances for our children to be happy, in 
the future we canʼt imagine, will most likely increase. 
Next, we need to emphasize on the use of the construction “teaching trend”, because there 
might be confusions caused by the mixture in the body of the project with the the words 
“teaching method”. We feel the need to clarify on how we intended to use the two 
constructions. By the first,”teaching trend” we want to stress on the tendencies that we 
observe in the present context through our experiences and through our research. By the 
latter, “teaching methods”, we refer to the existing, documented approaches in the 
educational field, and to future possible outcomes/ methods, see  fig.1. 
 
 
 
 
 
Fig.1  
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To answer the questions “What can be coined as “an organic teaching trend” that could 
achieve the “right growth” of the student? How can we describe it?” and to avoid predicting 
the future in a childish way, we have to discuss in the basis of our experience with 
education and of our research. The tendencies, as we can see, for example, from the 
increasing number of Waldorf & Montessori schools, in education are going towards the 
same student centered organic education. One of the factors that conditioned, and helped, 
this trend are, the advancements in other parts of the sciences. The better understanding, 
of how the human body, psyche and the relation between them and how they develop in 
time, influence the way we look upon education greatly.  
We include the word organic in the discussion because we want to stress the fact that 
education should be free and accessible to everybody everywhere. But that isnʼt the case 
with the current model of education in most of the countries on the planet. The word 
organic should remind us that we all are organic entities and that we shouldn't let 
materiality get in any child's way towards education. For example, Waldorf education 
emphasizes on natural materials for toys and games, less expensive technology. Weʼre 
not implying that Waldorf education is free or inexpensive, we want to underline this aspect 
of the Waldorf education which we believe is of great importance.  
The natural materials used in the Waldorf method, could and should be part of the 
educational trend to come. School materials should be found in the balance between the 
teacher and the natural surrounding of the school. Wood, rocks, sticks, sand, birds, etc… , 
can be used as tools for teaching the child as much as the power of the words and story 
telling. Considering all these facts, an organic teaching trend could and should be make us 
of inexpensive, decentralized tools and materials. Why decentralized? Because every 
country is different, every continent is different, but most importantly is that every child is 
different, thus by this simple logical deduction, centralization and standardization of tests 
and curriculum are not conceived, in most of the countries today, with the child in the 
center of attention for development.  
On the other hand, we can observe a higher number of Montessori schools, compared 
with the numbers of Waldorf institutions, through out the world today. Why is that? We 
could interpret that this is the case, because the Montessori education have a closer 
relationship with the material aspect of the world, compared with Waldorf. Also, a big 
reason for itʼs higher popularity, is the fact that the Montessori children learn practical skills 
faster than the Waldorf children, and the general opinion of todayʼs parents is that the 
sooner the child can read and write, the better.  
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We, as other critiques of the Montessori method, come to the conclusion that, even though 
Maria Montessoriʼs goal and intentions were as good and noble as they could have been, 
with regarding to child education, the price for such an education, today, is to high. The 
higher ratio of teacher-student ratio(compared to Waldorf) and the manipulatives make it 
expensive, fact which places the Montessori method outside the trend we are looking for. 
Same goes for the Waldorf education. In most of the countries where there are Waldorf 
schools, the tuition is high, mainly because the governments don't support private schools, 
due to various economical reasons. We say most of the countries because, 2 years ago in 
the UK, the first state funded school opened, thus opening the road for others80. Thus the 
future organic teaching should be inexpensive, maybe one day even free for everybody, 
and apparently it already started. 
The future organic teaching method should take place in a decentralized, de-standardized, 
free school, where the child creativity and imagination is encouraged, sustained and 
developed with a greater emphasize than reading or writing. We believe creativity, 
imagination and wonder are the most important tools a child needs. By making use of 
these tools he will be interested in understanding his surrounding and  interacting with it in 
a productive, sustainable continuous way.  
To somehow close the circle we will finish with another quote from Asimov: 
“Thatʼs another trouble with education as we now have it. People think of education as 
something that they can finish. And whatʼs more, when they finish, itʼs a rite of passage. 
Youʼre finished with school. Youʼre no more a child, and therefore anything that reminds 
you of school — reading books, having ideas, asking questions — thatʼs kidʼs stuff. Now 
yourʼe an adult, you donʼt do that sort of thing anymore…”81 
  
We believe that a child brought up in an alternative/ organic teaching/ learning 
environment, will never, stop learning, questioning, creating. How would the world look like 
if everybody will stop imagining, fantasizing and creating something, anything out of 
nothing?  
 
 
 	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
80 https://www.youtube.com/watch?v=WpOXitdxzk4 
81 Isaac Asimov talking about education an interview with Bill Moyers in - Moyers B., "A world of ideas" 
Doubleday, 1 edition April 26, 1989 
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CRITICAL DISCUSSION OF LITTERATURE 
Given the fact that we chose two dimension to cover for this semesters project, we knew 
from the beginning that we will have to navigate through a large number of books and 
alternative sources. We used the books mainly for building our theoretical base, going 
deeper into each theory, lead us to the start of the current problem formulation. The 
alternative research material helped us place, the 100 years old theories, in the present 
context and pinned the point on the problem formulation.  
The philosophical perspective, in which we found our intentions, was a bit difficult to read 
and comprehend. Næssʼs writing stile made it difficult, in a way, to go deeper into his 
philosophy/ ecosophy, as well the limited time for research.  
Leaving the philosophical dimension we entered the educational realm where Deweyʼs 
theories on education and child development, were assimilated in a natural manner. 
Further on, with Steiner and Montessoriʼs philosophy and methods we had the biggest 
struggle. Time was even shorter, books and studies seemed to never stop coming at us. 
Luckily we managed to control the situation and follow a writing plan.  
In our project, we have used a fair share of internetsources such as webpages and 
youtube videos. This kind of litterature can be very helpful, because we can find almost 
anything on the internet and are therefore able to expand our research. Unfortunately the 
fact that there is so much material on the internet, also means that we need to be very 
critical about the information we find there.   
 
CRITICAL REFLECTION ON GROUP WORK 
“Organic Trends” is a very broad term and it mostly suggests connection with food and 
nutrition. We needed to choose our direction and since the variety of idea was quite wide, 
we had to find a way how to write a report that would cover all of our interests. That meant 
combining topics such as organic diet, education and creativity, and ecosophy with deep 
ecology movement.  
Although we thought it will be similar to the first group project experience, it was different in 
many ways. We are happy with the outcome and with the overall process of the group 
work, and confident that each of us learn a lot about ourselves and about how to mold and 
bend in order to benefit from the concept/idea of a group project.	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Much of the time we did not produce anything really productive and having more meetings 
near the end, would most likely have meant less confusions, which weʼve had our fair 
share of.  
While writting and reading for the project, we had to hand in two essays for our dimesnion 
courses, so each member had to see where to fit in what in there day-to-day lifes. The 
meetings in person got less, but therefore, the conversations in our facebook-group 
automatically intensified, throwing concerns, problems, questions and helpful links as well 
as book names back and forth.  
As a seventh member entered our group in the middle of the semester, we got forced to 
hold serious meetings. It has been an issue getting in contact with the seventh member, as 
he has been engaged with work with the fourth (his actual semester) and with our project 
group. We decided to not longer carry the seventh member with us since it slowed us 
down, to have him on board. Trying to be as professional as possible, we went two 
different ways in peace. 
In the beginning it all seemed a bit unstructured, since we had not found a path to go on. 
We all had a lot of ideas and we had started to research, without knowing our final 
direction. When we came to an agreement, we worked intense with finding the right 
sources and figure out the right structure for our project.  
 
PROGRESSION FOCUS 
Through the progression course in methods in this semester, we have been able to get a 
better understanding of the dimensions we have chosen to work with in this project. 
Through the understanding of the methods, we were able to understand a different aspect 
of our dimensions than what we learned from the two courses.  
In the subjectivity and learning method course, we were able to get an understanding of 
the method of qualitative research interviews. This enabled us to choose not to use this, 
method, but instead focus on theories of subjectivity and learning. If we had not taken the 
method course, then it would have been difficult to reach this understanding. Although we 
didn't use interviews, we did use individual experiences from the group members, which 
we belive can provide some of the same insight in the individual thought process that we 
learned about in the method course on subjectivity and learning.  
To begin with, we didn't really know about the methods of science and philosophy, 
because we understood the dimension and being a bit intangible. The methods course 
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helped us understand how to use the science and philosophy method of argument 
analysis, and lead us in the direction of how to use the dimension in our project report, and 
not only focus on philosophical theories.  
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Links: 
- http://www.ted.com/talks/ken_robinson_says_schools_kill_creativity#t-129867 
(13.05.2014) 
- https://www.youtube.com/watch?v=WpOXitdxzk4 (07.05.2014) 
- http://www.icels-educators-for-
learning.ca/index.php?option=com_content&view=article&id=53&Itemid=68#8 
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(02.03.2014) 
- http://abettereducation.blogspot.dk/2009/07/waldorfs-approach-to-teaching-math.html  
(02.03.2014) 
- http://www.waldorf.ca/index.cfm?pagepath=What_is_Waldorf_&id=19491  (14.04.2014) 
- http://amshq.org/Montessori-Education/Introduction-to-Montessori  (14.04.2014) 
- http://www.dcurbanmom.com/jforum/posts/list/41937.page  (14.04.2014) 
- http://www.pbs.org/parents/education/going-to-school/choosing/elementary-middle/  
(30.04.2014)  
- http://www.pbs.org/parents/education/going-to-school/choosing/comparing-preschool-- 
philosophies-montessori-waldorf-and-more/  (30.04.2014) 
- http://www.education.com/reference/article/waldorf-approach/  (30.04.2014) 
- https://www.youtube.com/watch?v=VvwXpXjHa64 & the rest of the parts from that 
presentation  (28.04.2014) 
- http://www.waldorfcritics.org (02.05.2014) 
- http://millennialchild.com (02.05.2014) 
- https://www.youtube.com/watch?v=1kKf4pqtsjE&list=WL&index=41 (02.05.2014) 
- https://www.youtube.com/channel/UCxyoA2U1WtvVhljpe6Sm9dQ (02.05.2014) 
- http://www.ecospherics.net/pages/DrengEcophil.html (02.05.2014) 
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- http://www.mothering.com/community/t/377375/how-expensive-are-montessori-schools-
in-your-area  (16.05.2014) 
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MATERIAL USED FOR OBSERVATIONS 
Montessori:  
http://www.youtube.com/watch?v=NyMqSG98a8M (05.05.2014) 
http://www.youtube.com/watch?v=Nb7QLOCW8hs (07.05.2014) 
http://www.youtube.com/watch?v=1fbs-Qr8lf8 (07.05.2014) 
http://www.youtube.com/watch?v=wKSRCeyR5Ck (07.05.2014) 
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http://www.puremontessori.com/explained/j.htm (10.05.2014) 
http://amshq.org/Montessori-Education/Introduction-to-Montessori/Montessori-Classrooms 
(05.05.2014) 
http://amshq.org/Montessori-Education/Introduction-to-Montessori/Montessori-Learning-
Materials (05.05.2014) 
http://www.montessorianswers.com/trainings-and-certifications.html (10.05.2014) 
 
Waldorf: 
http://www.youtube.com/watch?v=WpOXitdxzk4 (07.05.2014) 
http://www.youtube.com/watch?v=Kpel5f3-3PM (10.05.2014) 
http://www.youtube.com/watch?v=3-9gOl62xDw (11.05.2014) 
http://waldorfpeninsula.org/about-us/at-a-glance/ (11.05.2014) 
www.waldorfanswers.com/WaldorfFAQ.htm#9 (10.05.2014) 
http://www.waldorfanswers.com/WaldorfFAQ.htm#13 (10.05.2014) 
http://www.whywaldorfworks.org/02_W_Education/faq_about.asp (10.05.2014) 
http://www.edutopia.org/waldorf-public-school-morse (14.05.2014) 
abettereducation.blogspot.dk/2009/07/waldorfs-approach-to-teaching-math.html 
(14.05.2014) 
www.whywaldorfworks.org/11_EffPractices/pgy_1.asp (10.05.2014) 	  	  
